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Preface
In EDUC411/412 this term, we have studied theory and best practices related to literacy in the content areas. You learned
how to design effective instruction strategies to address specific student literacy needs and enhance student reading
comprehension. You offered presentations on specific literacy strategies for making reading purposeful and meaningful to all
students. Now that the term is done, I hope you feel confident that you have myriad strategies, handouts, and resources to
use when you have your own classroom of literacy challenges. I hope you are convinced that you know how to TEACH literacy
skills in your content area in ways that are:
Transparent
Explicit
Authentic
Connected to prior knowledge and skill, and understand
How people read effectively.
This Tackle Box strategy book was researched and written by you and your classmates. Like a tackle box, it is full of lures,
hooks and bait to help you reel in your students, as they work with any text in your classroom. There are many strategies
because different schools of fish require different lures or bait. Some days you will need to recast your line multiple times or
move your boat closer to the riverbank to fish in different water. I hope you will find this tackle box of strategies useful gear
for your teaching adventure.
Katie Hanson
EDUC411, EDUC412
Fall 2017
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3-2-1 ....................................................................................................................................................................... Lyli Chavez

What: A 3-2-1 worksheet is very versatile in what it asking students to do. The teacher asks students to
write down three of something, two of another thing, and one of something else. It is a popular form of an
exit slip and can be artistically or orally presented by the student.
How: Writing a 3-2-1 worksheet should be done while keeping the day’s learning targets in mind.
Teachers should ask questions that get the students thinking about what they read or what class activities
were done for the day. Possible questions for 3-2-1 could include asking the students to summarize, asses,
analyze, list, or describe. Each prompt will be specific to the lesson you are teaching. You could also have
the students draw their own table in their notebooks to save as class notes.
Why: Students often learn a lot throughout the day and it can be difficult to organize and summarize their
thoughts. 3-2-1 helps with this organization because of the table format. Additionally, students are going
to be demonstrating their understanding of the lesson using this worksheet. 3-2-1 can also be used as a
tool to gauge what the class is still confused on. The 1 spot can utilized as an opportunity to ask the
students “What is one question or confusion you still have?” This can be helpful for the teacher to see
what further explanation still needs to done.
When: 3-2-1 is typically done after the lesson is complete because it asks the students to demonstrate
their understanding as well as any confusion they still might have. We could also use this strategy as they
are reading as a way to organize their thoughts.
Variations:
 Example (Spanish): “Write 3 consequences of the Spanish Inquisition, 2 famous battles, and 1
motivation of the Spaniards.”
 Example (History): “List 3 Bill of Rights, Name 2 differences between the Bill of Rights and the
other Amendments, write down 1 question you’d ask the founding fathers when they were creating
the Bill of Rights”
 Example: (Science): “Identify 3 cell parts, 2 functions of 2 of those cell parts, and 1 remaining cell
part you still do not know its function”
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Name:________________________________

Date:________________________

Period:_________

Directions: Fill out this 3-2-1 as you are solving the word problem below.
As a construction manager, you are asked to build a new road, which crosses the point (1, 1). There is another
road already built, which can be expressed as y=1x-3. You are asked to build your road such that it will never cross
the other road. Find the correct value for a and b in the following equation of your road.
Remember: Y=ax+b

3

2

1
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Key concepts you learned

Steps you want to take to solve the problem

Confusion you have while solving the problem

3-2-1 ....................................................................................................................................................................... Kayla Heflen
Wormeli p. 39-40
Description/Summary of Strategy:
-WHAT: This strategy is intended to guide students through a reflection of the
lesson by having them identify the most essential concepts of the day.
-HOW: To use this strategy in the classroom, either create your own handout or
simply have students complete the activity on a scratch piece of paper.
-WHY: By having students reflect upon what they have learned and identify the
most important concepts, teachers can encourage their students to recall the
information in the future and review the most important concepts before exams.
-WHEN: This strategy is most effectively used after instruction by having students
organize their thoughts and think back to what they learned throughout the lesson.
Variations:
-Wormeli suggests having students express their understanding artistically or orally
by modifying the medium of the strategy.
-To give students more freedom of choice within this strategy, Wormeli also
suggests having students choose the mode through which they want to express their
understanding.
-The 3-2-1 strategy is very malleable and easy to manipulate because teachers can
change the type of information they require students to express for each number.
Outside Research on the 3-2-1 Strategy:
Alsamadani, Hashem Ahmed. "The Effects of the 3-2-1 Reading Strategy on EFL Reading
Comprehension." English Language Teaching, vol. 4, no. 3, 01 Sept. 2011, pp. 184191. EBSCOhost. 25 Oct. 2017. Web.
This academic article reveals the results of a quasi-experimental study that measured
the efficiency and effectiveness of the 3-2-1 strategy in developing the reading
comprehension of ELL students. The study revealed that after six weeks of
instruction, there was a “significant statistical difference” in reading comprehension
between classrooms that did and did not implement the 3-2-1 strategy.
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Name:

Date:

Period:

Exit Slip: 3-2-1
Directions: After today’s lesson, please take a few minutes to reflect upon what you have
learned and how you have learned it. Below the “3” write three new concepts you learned
in class. Below the “2” write two concepts that are still confusing or unclear. Below the
“1” write one concept that you learned today that you can apply to another content area.

3 New concepts I learned today:

2 Concepts that are still confusing or unclear:

1 New concept I can apply to another class:
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Annotating Text ........................................................................................................................... Katie Thurlby
What: Annotating text is an analysis strategy for students to summarize information, recognize key concepts and
make connections with previous knowledge. Students can make connections to other content areas as well as their
own experiences. This strategy helps students comprehend the information being read and processed, especially if
something is unknown, because of the active, critical reading required.
Why: This strategy is important because it requires students to actively engage with the reading by marking up the
text and assess whether they understand the information or not. By utilizing this strategy, students are able to
identify their struggle areas and raise questions or arguments that occur during reading. It is important for students
to fully comprehend their reading in order to successfully scaffold material. Relating the material to personal
connections also makes for stronger neural connections.
How:
 Coding the text: Provide students with coded symbols to help them clearly annotate (i.e. put a question
mark next to anything you do not understand)
 Have students underline key concepts and mark up the text
 Have students paraphrase/summarize a paragraph in the margins
 Have students respond to concepts or terms they do not understand by posing a question in the margins
 “Publishing” annotations: Have students pair-share their annotated text to collaborate ideas and
connections
When: Annotating the text is best used during reading because of the active learning involved during annotating.
This strategy requires students to learn how to prioritize information and make connections to other experiences,
learning, or sections of the reading. It allows students to create a general idea and summarization of the reading.
However, it can also be used after reading as an aid to refer back to your conclusions and connections and also for
further instruction.
Variations:
 Math – Use this strategy to annotate a word problem. Use symbols to categorize key information and write
words into digits, if possible.
 Science – Can be in the form of pictures in order to show relationships between concepts.
 History – Use annotations to understand the point of view of a text. Use shapes to label different points of
view or words that indicate that point of view.
 Foreign Language – Color code different conjugations of words.
Supporting Research:
Johnson, Tristan E, et al. “Individual and team annotation effects on students’ reading comprehension, critical
thinking, and meta-Cognitive skills.” Computers in Human Behavior, vol. 26, no. 6, Nov. 2010, pp. 1496–
1507., doi:https://doi.org/10.1016/j.chb.2010.05.014.
This study shows that simply highlighting information along with group learning results in stronger comprehension.

Wolfe, Joanna L. “Effects of annotations on student readers and writers.” ACM, June 2000, pp. 19–26.,
doi:10.1145/336597.336620.
This article claims that annotation of the text results in more successful recall and greater response and meaningful
interaction with the text.
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Name _____________________________________ Date _______________________ Period ________

Let’s Annotate!
Directions:
1) Read the poem
2) Use the key to annotate the text
3) Write any reactions or connections
you have to the poem in the margins
4) Switch papers with your partner and
respond to their comments or answer their
questions
5) Respond to the questions below with your
partner

Key
Patterns (rhyming,
Circle
etc.)
Key concepts or
Underline
words
Unfamiliar terms
Question mark
or ideas

The Road Not Taken by Robert Frost
Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveler, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay
In leaves no step had trodden black.
Oh, I kept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.
I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and II took the one less traveled by,
And that has made all the difference.

Respond:
1. What did you change in your reading behavior to annotate the text?

2. What was the most challenging concept to comprehend? What strategies did you use to conquer
that difficult concept?

10 | P a g e

Annotating Text ..................................................................................................................... Isabel Valle
What: Annotating text is an active reading strategy that involves a structured form of marking and adding
notes to a text. Annotation is used to highlight key vocabulary, definitions, main ideas, important points,
and transition words within a text. Annotating helps students understand text structure, analyze concepts,
and communicate their own understanding.
How: There are several variations on how students can annotate text.
 Provide annotation symbols which students use to mark and help them identify different components
of a text.
o Variation: Use different colors to represent the symbols.
 Use annotations as a springboard for a discussion by allowing students to mark a text as they wish.
For the discussion, ask students what they marked and why.
 Arrange students into groups where each student receives a copy of the text. After students read and
annotate their copy, they pass it to another group member who will add their own remarks, questions
or observations. Once the cycle has been completed, students compare and make a conclusion from
their comments.
 Provide sticky notes so that students can annotate a textbook.
 Conduct annotations as a whole-class activity where students take turns identifying important
components.
 Students can work in pairs or small groups to deliberate how to correctly identify the important
elements of a text.
Why: Annotating text engages students in becoming active readers since they interact with the text and
try to construct its meaning. Annotation provides students with a purpose for reading which will help train
their attention to specific details of a text. This strategy will help students focus while reading and
consequently improve their reading skills. The purpose of annotating text is to provide a framework to
support students’ understanding, not to create busywork.
When: All students need to be taught annotations since it is a helpful strategy that can be used in all
content areas. Annotating Text is most effective during reading as it helps students focus on a text as they
read it and students should be expected to annotate text whenever possible. During reading, students mark
up the text and comment on the text. This strategy allows for students to note their remarks instantly.
Annotations can also be referred to after reading to create a discussion about what was marked and why.
It can also be used after as a study tool to review a text.
Sources:
 Burke, Jim. “Annotate Texts.” Reading Reminders: Tools, Tips, and Techniques, Boynton/Cook
Publishers, 2000, pp. 213-215. Print.
 Vacca, Richard T., Jo Anne L. Vacca, and Maryann Mraz. Content Area Reading: Literacy and
Learning Across the Curriculum, 11th ed., Pearson, 2014, pp. 334. Print.
 Zywica, Jolena and Kimberley Gomez. “Annotating to Support Learning in the Content Areas:
Teaching and Learning Science.” Journal of Adolescent & Adult Literacy, 2008.Web.
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Name: ________________________________________

Date: _________________

Period: ______

Annotating Text
Directions: As you read, use the following symbols to mark up the text as indicated. Write down your
reactions to the text in the margins.

Double underline the main ideas

Underline definitions

Circle key vocabulary

Draw a rectangle around English
translations of vocabulary words
Draw a triangle around difficult or
confusing words

?
!

Write a question mark next to
confusing information
Write an exclamation mark next to
interesting information

Talk back to the text in the margins:
 Note down your reactions
 Summarize what you read

Adapted from Zywica, Jolena and Kimberley Gomez (2008). “Annotating to Support Learning in the Content Areas: Teaching
and Learning Science.” Journal of Adolescent & Adult Literacy.
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Assessing The Credibility of a Website.......................... Natalie Kilpatrick
Who
Why












When







How




What





You
Your students
Author
Students have to be shown how not everything they read on
the internet is true
This strategy will help them learn to question things even
before they search the internet
Technology is so important and relevant in society of a
digital era
Students use critical reading skills
We want our students to read website for its intended
purpose
After teaching our students how to evaluate a site, the
students can use the internet as a resource and other
activities
Useful in all content areas because online resources can be
used in any subject
Questioning the author and their intentions
Evaluating the credentials of the website
Searching for bias
Checking for how up to-date the site it
Should be completed before starting a research project so
they can evaluate sources on their own while doing the
project
Used as a “before” strategy
Students can fill an evaluation form out in groups or as a
class
Once they are shown how to fill out an evaluation, they can
fill one out on their own or create their own
Students can do a website scavenger hunt
They can either evaluate the same website and compare or
different websites and explain their reasoning
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Name:_____________________________________________ Date:______________________________Period:____________

Assessing
theEvaluation
Credibility
Website
Form of the Website
Address (URL): http://abcnews.com.co/resolve-debt-issues-wise-manner/
Assignment:____________________________________________________________
What (Content)?
 Are there a lot of advertisements?
 Is the information clear and easy for readers?
 Is the information facts or opinions?
 How is the information going to help you with the assignment?
Who (Author)?
 Who is the author?
 Are the author’s credentials present?
 Why would the author write with a bias?
 Who funds the website? Could this be a problem?
When (Time)?
 How recently was the text written?
 Is the information up-to date?
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Chunk the Text (Burke, 230) ................................................................................................ Christine Beach
What:


Separating a difficult text into shorter segments

How:





Determine if you can or need to chunk the text by paragraphs, stanzas, scenes, lines, sentence segments, et
cetera.
Introduce chunking by using simple and accessible texts
o Examples should include a rationale of when, why, and how to use the skill
o Model with similar text that class will be reading
o Follow a I do, we do, you do procedure
Reflect on your reading and teaching and discuss, using these questions or others (Burke, 232):
o “Write a summary of the last section. Include in this summary three main ideas—techniques,
strategies, tools—that relate to your own classes.”
o “Which reminders from the preceding section might help you the most?”
o “Looking ahead to the next section, consider its title and, before you begin reading, create your
own list of reminders for this topic. After checking yours with mine, discuss which of these
reminders—from your list and mine—will help you and your students the most.”

Why:


Cognitive psychology
o Example: Easier to remember a chunked phone number than string of numbers

When:







Actual “chunking” happens before reading
Benefits before, during, and after
Before:
o Can help students preview the text—sets them up for success by chunking similar ideas together
During:
o Allows students to read with greater independence
o Gives a text more meaning
o Makes a text more digestible
After:
o Provides students an organized way to respond to the text
o Chunking helps with recalling information
o Less overwhelming

Variations:





Have the students decide how to chunk the text, when appropriate
Unpack difficult words in each section before letting the students work independently
Combine these with other strategies: Road Map, Share One Get One, RAFT
Have students rewrite the chunked section in their own words

Sources:
Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Boynton/Cook, 2000.
“Chunking.” Resource Library/Teaching Strategies, Facing History and Ourselves.
Meyer, Kate. “How Chunking Helps Content Processing.” NN/g, Nielsen Norman Group, 20 Mar. 2016.
Munyofu, Mine, et al. "The Effect of Different Chunking Strategies in Complementing Animated Instruction."
Learning, Media and Technology, vol. 32, no. 4, Dec. 2007, pp. 407-419. EBSCOhost,
doi:10.1080/17439880701690109.
Wormeli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning. ASCD, 2005.
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Name: ___________________________________

Period: ________

Date: ___________________

Chunk the Text: The Preamble (1787)
Directions: Examine the following chunks of text from the Constitution’s Preamble. After being assigned
a specific chunk, read your chunk and define important vocabulary words within it. Then,
with your group, transfer both the original text and a modernized translation of the text to a
poster. Be prepared to share your definition(s) with the class.

(1) We the People of the United States, in
Order to form a more perfect Union,
(2) establish Justice, insure domestic
Tranquility,
(3) provide for the common defense,
promote the general Welfare,
(4) and secure the Blessings of Liberty to
ourselves and our Posterity,
(5) do ordain and establish this Constitution
for the United States of America.
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Chunk the Text ........................................................................................................................... Amy Croft
Sources:
https://www.facinghistory.org/resource-library/teaching-strategies/chunking
https://www.youtube.com/watch?v=_n4VtLCHR8Y
Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Boynton/Cook Publishers, 2000.
pgs 230-232.
Summary: Chunking the text is a reading strategy where students read the text in sections like effective readers
do. Students will better understand the text because they will put meaning to shorter sections of the text, instead
of reading the text as a whole and only remembering bits and pieces. This will create greater reading
independence.
What: This strategy is grouping a large text into smaller sections and summarizing each section to gain a better
understanding of the text.
How: Teachers should first select a text and determine how to chunk it. This can be by paragraph, stanza, scene,
line, or sentence segments, according to Burke. Teachers must model this strategy by showing examples and
guide the students through the strategy. However, teachers should encourage student ideas and techniques on
their own. A quick summary or paraphrase about each paragraph will also help with student comprehension of
the text.
Why: Chunking the text allows for greater reading independence for students. Looking at a large piece of text can
be daunting to a student, but when the student can see the text in chunks, it becomes more doable. This strategy
allows students to annotate the text and it incorporates summary and paraphrasing strategies as well.
When: Since the students have to read when chunking the text, this strategy is a during reading activity. However,
the teacher can have the students split the text into chunks before reading the text. When splitting the text
before reading, the text becomes more easily understood because students only read and summarize little
sections at a time. The goal is for students to be able to do this strategy on their own, so that their reading
comprehension increases.
Variations: Chunking the text can be used for any reading in any content area.






Science: Students can read about the anatomy of a frog. The students can chunk the text on each
aspect of the body. For example, the heart could be a section, the nervous systems could be a
section, the muscles could be a section, etc.
Math: Students could chunk each step in a word problem.
History: With every chapter the students can chunk the text into smaller units to better
understand the content.
English: Students can chunk the text of a chapter book and summarize what happened in each
chunk.
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Symphonie Fantastique By Hector Berlioz
1. It was Berlioz’s discovery of Beethoven that led him to compose symphonies, yet his treatment of
music as an expressive and dramatic art made his symphonies into something other than the pure
instrumental music that many Germans saw in Beethoven. They stretch the meaning of the word to new
limits. The first, the Symphonie fantastique of 1830, is a five-movement symphony with a slow
introduction to the first-movement Allegro, a waltz, a slow movement, a march and a finale, the whole
unified by a theme that recurs, transformed, in each movement.

2. But it is, more importantly, an ‘Episode in an Artist’s Life’, set out in detail in the programme, and the
recurrent theme is an idée fixe representing the artist’s obsession with the woman he adores. There is no
mistaking the artist or the woman as Berlioz and Harriet Smithson, and the programme spells out his
dreams and fantasies in dramatic form. The slow introduction, for example, portrays the ‘flux of passion,
the unaccountable joys and sorrows he experienced before he saw his beloved’; the Allegro describes
‘the volcanic love that his beloved suddenly inspired in him’. The last two movements represent an opium
dream in which he dreams he has murdered his beloved and is led to execution, and in the finale he
finds himself at a macabre and turbulent witches’ sabbath.

3. Later (in 1855) the programme was altered to interpret the whole drama as a dream, not just the end.
Berlioz devoted much time and attention to the programme, revised it frequently and generally issued it
as a pamphlet when the symphony was performed. Its vivid action is matched by music of
unprecedented boldness and originality. The orchestration adopts many practices previously associated
with opera, such as the use of harps, bells and english horn. Berlioz used the E♭ clarinet for the
shrieking presentation of the beloved’s image in the finale, and brought together combinations and
distributions (for example the multi-divisi strings) of extreme boldness; four timpani are used
simultaneously to represent distant thunder, and the brass is given a distinctive new role. The novelty
and defiant youthfulness of the score have never faded, and the musical and thematic invention is
inextricably linked with Berlioz’s conception of a new world of colour and dramatic content. At one stroke
the symphony as a form became a fully-fledged medium of explicit drama.

Hugh Macdonald. "Berlioz, Hector." Grove Music Online. Oxford Music Online. Oxford University
Press. Web. 15 Oct.
2017.<http://www.oxfordmusiconline.com/subscriber/article/grove/music/51424pg10>.

18 | P a g e

Name: ____________________________________________Period:________ Date:________________

Chunk the Text
Directions: Read each paragraph about Symphonie Fantastique by Hector Berlioz in chronological order. Start with
paragraph number 1. Once you have finished write a short summary for the first paragraph (1-3 sentences) in the
box provided labeled #1. Do this for paragraph two and three as well. Once you have finished, write a concluding
summary on the lines provided, to explain what the whole paragraph is about.

#1

#2

#3

Summary:
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
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Context Clues ...................................................................................................................... Lukas Stoutenour
Sources: Class Resource: “Reading Strategy Lessons for Science and Social Studies”

Summary:
What are context clues? Context clues are hints that an author gives that will help students decipher
the meaning of difficult words within the text. These clues can come in a variety of forms ranging from the
author blatantly defining the word to giving an example that will help define the term. Repetition of the
word or restating a meaning are also some essential forms of context clues. It is important to draw
attention to these context clues as they help students understand the text and will provide a skill that
makes them a more effective reader.
How to use context clues? There is really no situation that involves students reading where they
cannot apply context clues. However, it is the duty of the teacher to provide the students with the
knowledge of what this concept is, as well as what to look for within the text. The best way to go about
this process is to explain what the various forms of context clues are to the students and then model the
process for them using a passage. Doing this will show the students exactly what to do. For example, if
there is a difficult word presented and there is an example using the word that follows, explain to the
students that the example helps explain the word and then show them how you, the teacher, used the
example to determine the meaning.
Why use context clues? Knowing how to use context clues is an extremely valuable skill to have and
effective readers apply the concept, usually, without even knowing it. Teaching students to use context
clues will allow the students to learn new vocabulary on their own and ultimately make them stronger
readers in general. The students will be given the tools to determine the meaning of difficult words on
their own within the text (thinking critically) and understand information in a specific content area as well.
When to use context clues? Context clues are applied during reading, as it is something that is done
through the text. The students can read through the text multiple times, as it may help the students
recognize clues they did not see the first time through. In general though, have the students search for
these clues as they read through the material.
Possible variations? This concept can be applied with almost any piece of reading within any content
area. However, the teacher must bring light to context clues and explain the concept to the students on
top of showing them how to apply the use of context clues in their specific content area.
1. Music: Give the students a passage discussing musical composition and have the students use
context clues to figure out the meaning of highlighted words.
2. History: Highlight words that are outdated from primary sources and let the students use context
clues to decipher their significance.
3. Math: Have the students read through their textbook and suggest various context clues to use in
order to determine the meaning of the words.
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Student:...................___________.............. Class:.................................

Date:..................................

El Aeropuerto- Context Clues Practice
Directions: Read the passage below, first without regard to anything related to the assignment. JUST
READ! Then, read through the passage again and try to determine the meaning of the bolded words
using the context clues we discussed in class. Go to the table below and put the definition in the
“Definitions” column and then state what context clue you used to determine the meaning in the “Clue”
column.
El aeropuerto se considera como un aeródromo para el tráfico regular de aviones. Es un área definida
de la superficie, ya sea de tierra, agua o hielo propuesto para la llegada, salida y movimiento en
superficie de aeronaves de distintos tipos con llegadas y salidas nacionales e internacionales.
Habitualmente este término se aplica a todas las pistas donde aterrizan aviones, sin embargo el término
correcto es aeródromo.Los grandes aeropuertos cuentan con pistas de aterrizaje pavimentadas de uno
o varios kilómetros de extensión, calles de rodaje, terminales de pasajeros y carga, grandes superficies
de estacionamientos, etc. En los aeropuertos los aviones suelen recibir combustible, mantenimiento y
reparaciones.Un área importante de los aeropuertos es el "centro de control de área", en el cual se
desempeñan los controladores del tráfico aéreo; personas encargadas de dirigir y controlar el
movimiento de aeronaves en el aeropuerto y en la zona bajo su jurisdicción. Se considera también al
aeropuerto como la área destinada a dar cabida a las aeronaves mientras se produce el embarque y
desembarque de pasajeros y/o productos. En los aeropuertos hay áreas destinadas al embarque y
desembarque, servicios comerciales y aparcamiento de automóviles. Gran parte de los aeropuertos del
mundo utilizan máquinas de rayos X para detectar posibles materiales peligrosos que se intenten
internar en el país.
Palabra (word)

Definition

Clue

Aeropuerto

Aviones

Terminó

Movimiento

Máquinas
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Dense Question Strategy (Burke, 43) ................................................. Christine Beach
What:



This strategy is designed to help students answer varying questions of increasing difficulty
Also, it is designed to help students make connections between the world and the text they are
reading

How:



Have students develop and respond to each type of question as they work through a text
Develop one dense question at the end, as a conclusion

Why:




Logically models the types of questions that we hope to see students asking
o Dense Question Strategy helps to walk them through this process
Teach students how to ask different types of questions
Can be used to help students develop their own essay topics

When:




During
o Allows students to engage with the text by having prompted questions to answer
 Works best with the information found in the text
o Challenges students to question their comprehension of a text
After
o Answer and pose questions from different perspectives
o Ask and answer relevant questions
o Connect material to self, other texts, and the world with more ease
o Synthesize and interpret reoccurring themes within the text

Variations:





Have the students write the questions instead of the teacher
o Have the teacher write the questions from “Text” to “Text/Other Literature” and have the
students write the more difficult questions — “Reader/World-Dense Question”
Use with nonfiction or fiction texts
Individual, partners, and/or Think-Pair-Share
Answer the questions besides just with written words on a piece of paper
o Could create a Venn Diagram for “Text/Other Literature”
o Could draw a picture for “Text”
o Could create an advertisement for “Reader”
o Could find/research an artifact for “Text/World”
o Et cetera

Sources:
“(3.2) Dense Questioning w/ Lesson Plan - Content Area Literacy 2009 to 2010.” Google Sites.
Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Boynton/Cook, 2000.

Carpenter, Debra. “Dense Questions Strategy.” NDHS Literacy Links, 2017.
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Name: ____________________________________ Period: ________ Date: ____________________

Dense Question Strategy: Night by Elie Wiesel
Directions: After reading the provided excerpt from the book Night, please answer the following
questions on a separate sheet of paper.

Type of Question
Text
Reader
World or Other
Literature
Shaded: Text/Reader

Text/World

Text/Other Literature

Reader/World
Reader/Other
Literature

Dense Question

Description
Info found in text
Reader’s experience, values,
ideas
Knowledge of history, other
cultures, other literature
Combines knowledge of text
with reader’s own experiences,
values, ideas
Combines knowledge of text
with knowledge of history and
cultures
Combines knowledge of text
with knowledge of other pieces
of literature
Combines knowledge of reader’s
own experiences with knowledge
of other cultures, people
Combines knowledge of reader’s
own experiences with other
pieces of literature

Combines knowledge of all three
areas into one Dense Question.

Question to Answer:
Who is the narrator of the story?
Have you ever felt afraid of a situation that
was out of your control?
What other character—in a book or a
movie—would you compare the main
character to?
What characteristics do you share with the
main character?
How is the experience that Elie goes
through still being experienced by other
today? How is the experience different?
How does the message of this story
compare with that of the message from the
picture book, “Terrible Things?”
In what ways are young teenagers in this
story similar to American teens from this
time? In what ways are they different?
In what ways are you similar and/or
different from Elie Wiesel?
Why does Elie Wiesel begin to question his
faith during this experience and how is that
related to the questioning of one’s faith
today? Include in your answer a discussion
of the extent to which you do or do not feel
the same feelings and why.

Find the excerpt from Night at the following source:
http://echoesandreflections.org/wpcontent/uploads/2014/04/EchoesAndReflections_Lesson_Five_MemoirExcerptFromNight.pdf
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Dense Questions............................................................................................................ Michael Dax
Source: Burke 43-44
Summary:
 The Dense Question Strategy is a tool used to develop the critical thinking and questioning
students use when reading a text. This strategy requires students to read a selected text, and
provide a variety of different types of questions that they have about the text. The format of the
worksheet requires students to make connection between the text and themselves, the world, and
other texts. Because of this, students must think about the text and ask questions from a
perspective they may not have considered.
What to do:
 Select a text for reading
 Allow students to read text
 Provide students with explanations and examples of different types of questions (text, reader,
world or other literature, etc)
 Challenge students to develop and answer their own questions from the text
 Review questions as a class
Why do it:
 The Dense Question Strategy is good to implement for a variety of reasons. First, it teaches
students a new way of looking at a text. Students may not have experience of understanding a text
as it relates to themselves, other texts, or the world. However, we know that making connections is
a huge part of student learning. Second, this strategy teaches students to ask questions while they
read. A lot of times, students just read to complete an assignment, not to actually understand the
content. If we are able to teach students the type of questions they should be asking while reading,
then they will be more likely to grasp a solid understanding of the content that they are reading.
When to do it:
 The Dense Question Strategy should be used during or after reading. This is because, the strategy
requires students to have an understanding for the content in the text before completing the
activity. Because some of the questions are clearly evident in the text, some of the questions can
be done during; however, some of the questions will require the student to read the text completely
before completing the strategy.
Variations:
 English: After reading a novel, students can ask/answer each of these types of questions about a
main character or main plot.
 Music: Have students view a piece of music. Instruct students to ask questions that compare that
piece of music to the music they like, other music you have learned about in class, and music from
different parts of the world.
 Science: After learning about diseases, students can compare what they have learned in class with
times they have gotten sick, other diseases they know about, and diseases that are specific to
certain regions of the world.
 Math: Students can compare theories and equations that they are learning to times they may use
them in real life, other equations or theories they have learned in the past, or ways in which they
think other people around the world may use that theory or equation.
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Name:____________________________________________Date:_______________________________Period:__________
Directions: Using the following Question Graphic Organizer, come up with at least one example of each type of question,
using the text as a source of information. Make sure to provide an answer for each question you come up with. Do not list an
answer or question for the dense question section, this will be done as a class. Refer to the text or Graphic Organizer
worksheet handout for description of question types and examples.
Type of Question

Question Generated

Text: Information found
directly in the text

Example- What happened to the Little Red Riding Hood’s grandmother?

Reader: Reader’s experiences,
values, ideas

Example- What are some fairy tales you remember being told?

World or Other Literature:
Knowledge of history, other
cultures, other literature

Example- Does this version of Little Red Riding Hood remind you of any other fairy tale,
book, or movie?

Text to Self: Combines
knowledge of text with
reader’s own experiences,
values, ideas

Example- What kind of morale lessons do you think you would learn from this story as a
child?

Text to World or Other
Literature: Combines
knowledge of text with
knowledge of history and
cultures

Example- How does this tale compare to some of the stories told to children today?

Reader to World/Other
Literature: Combines
knowledge of reader’s own
experiences with knowledge of
other cultures and people

Example- In what ways might children’s stories similar and/or different depending on the
culture they come from?

Dense Question: Combines
knowledge of all three areas
into one dense question
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Discussion Webs......................................................................................................................... Isabel Valle
What: Discussion webs are a graphic aid for teaching students to consider both sides an issue before drawing a
conclusion. This strategy encourages students to engage with the text and each other through discussion. Discussion
web is a collaborative learning process that follows a think-pair-share model beginning with students thinking about
ideas that they would like to contribute to the discussion based on their interaction with the text. Then, students
explore the pros and cons of the central question and record their responses with a partner, and then in groups of
four where students will agree upon a conclusion.
How: There are five steps that are recommended when completing discussion webs.

1. Prepare students for reading by activating their background knowledge, setting a purpose for
reading, and making predictions about the text.
2. Assign the reading and then introduce the discussion web by inviting students to work in pairs to
discuss the pros and cons of the central question. Partners will work on the same discussion web
and note their reasons in the YES and NO columns. Students do not have to fill in all the lines, but
they should try to list an equal number of reasons in each column.
3. Combine two set of partners to form a group of four and ask them to compare their responses.
Students should work towards a consensus and reach a conclusion as a group. Explain to students
that it is okay to have disagreements, but it is important to keep an open mind during discussion.
4. Give each group approximately three minutes to decide which of all the reasons given best
supports the group’s conclusion. Select a spokesperson for each group or allow groups to select
their own spokesperson that will report to the whole class.
5. As a follow-up activity to the whole class discussion, instruct students to individually write their
responses to the discussion web question.
Why: There is a high level of student participation when using discussion webs. This strategy provides a visual aid
that scaffolds students’ thinking about ideas and allows them to formulate individual interpretations about a text.
Students are able to refine their ideas based on their discussion with peers and consideration of various points of
view. Discussion webs incorporate cooperative learning where students work together to come to a consensus and
must justify their decision.
When: Discussion webs should be used after reading a selection in which two sides of an issue are presented. The
strategy encourages students to think about a question based on their interaction with a text that has been read and
prompts students to reflect on the ideas that are presented in the text. Completing this after reading allows students
to gather information from a text and discuss both sides of an issue with a peer before drawing a conclusion about
the issue based on the supporting details.
Variations: Discussion webs work with informational or narrative texts and can be adapted in all content areas. In
an English class, students can look at a narrative text to consider a character’s dilemma and come up with possible
solutions. In a math class, a discussion web can be used to help students consider relevant and irrelevant
information within a word problem.
Sources:




Alvermann, Donna E. “The Discussion Web: A Graphic Aid for Learning Across the
Curriculum.” Reading Teacher, vol. 45, no. 2, Oct. 1991, pp. 92-99. EBSCO Host. Web.
Vacca, Richard T., Jo Anne L. Vacca, and Maryann Mraz. Content Area Reading: Literacy and
Learning Across the Curriculum, 11th ed., Pearson, 2014, pp. 216. Print.
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Name: ________________________________________

Date: _________________

Period: ______

Discussion Web
Directions: After completing the reading, with a partner discuss the central question and generate responses to the
question under the no and yes columns. After listing your answers, discuss your responses with another group and
reach a conclusion.

No

Yes

Should all high
schools have a
foreign language
requirement?

Conclusion
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Discussion Webs................................................................................................................................... JJ Joerger
Outside Sources: Barton, Mary Lee. “Teaching Reading in the Content Areas: If Not Me, Then Who?”
Aurora: McREL, 1998. Print.
Vacca, Richard, and Jo Anne Vacca. Content Area Reading. Upper Saddle River, NJ: Pearson Education
Inc., 2014. 216-218. Print.
Summary:
What: Discussion webs are graphic organizers that provide the framework by which students may engage
with the text and evaluate conflicting sides of a topic. This topic should be worded as a question and have
enough evidence supporting both sides of the issue in order to make either judgement (yes/no, pro/con)
correct with proper reasoning. Students formulate a conclusion on the question by reviewing and
reflecting upon evidence presented in their text and recording evidence supporting both sides of the
argument. Students will share and support their conclusion with their peers, citing evidence from the text
in their reasoning.
How: Prior to using the discussion web, prepare students for reading the text by activating background
knowledge, introducing new vocabulary words, making predictions about the text, and explaining the
purpose for reading. After the reading, introduce the discussion web with the main controversial question
written in the middle text box and space for opposing arguments on either side. Students will fill in the
blank textbooks on both sides of the argument with support from the text, then indicate their position on
the issue below the “conclusion” box. As the name of the strategy would imply, students will then work in
pairs and then groups to discuss reasons for each viewpoint and add to their discussion web. Conclusions
on the topic can also be debated in a class discussion.
Why: Discussion webs allow students to actively engage with the text by reflecting upon the material
provided on multiple sides of an issue. Viewing logical evidence from both sides of the argument allows
students to realize the dual nature of controversial material and may prompt them to think more critically
in other contexts. Students create their own conclusions and discuss their rationale with their peers after
reflecting on the text and reviewing the evidence for and against a controversial question. Therefore, this
strategy serves to improve active reading, critical thinking, and argumentation skills.
When: This would be most beneficial to use as an “after” activity, although the whole process as
described in the How section encompasses “before,” “during,” and “after.” The “before” process is
preparing students for reading by introducing new information/concepts, making predictions, and
explaining the important of the text. The discussion web could be used “during” reading, when students
record evidence supporting both sides of the argument as they read. The discussion web is best used as an
“after” process (if it must only be one), as students are able to evaluate the text, create a final conclusion
based on evidence, and discuss their reasons with their peers.
Variations:
 Math – Use discussion webs for word problems in order to isolate relevant information for
solving.
 Science – Use this strategy to evaluate the arguments about controversial topics in science, such as
cloning, animal testing, artificial intelligence, genetically modified crops, vaccines, etc.
 English – Use discussion webs to discuss character motivations and plot necessities.
 History – Use this strategy discuss controversial aspects of history. For example, students could
analyze the impact of Christopher Columbus on the “New World.”
 Music and Art – Use discussion webs to discuss whether offensive art and music can be
considered great or respectable.
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Name: __________________________________________ Date: ___________________ Period: ______

Discussion Web
Directions: Complete the boxes in the Yes and No columns by citing evidence from the text supporting or
condemning the use of animals in scientific testing. After the boxes from both sides of the argument have
been filled out, you will write a conclusion where you side with either “yes” (animals should be used for
scientific testing) or “no” (animals should not be used for scientific testing). Be prepared to explain the
reasoning for your conclusion to the class.

No

Yes

Question: Should
animals be used for
scientific testing?

Conclusion
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IEPC: Imagine, Elaborate, Predict, Confirm ............... Rachel Brauns
Why we use it: IEPC can be used Before, During, and After a reading or a unit with anything that requires visualization. This
strategy can be found on pages 191-193 in Vacca. It is based on a study conducted by Karen Wood in 2002.
 To encourage students to use visual imagery as a means of enriching their understanding of information which is
viewed, listened to or read.
 IEPC also motivates students interest in reading and boosts students ability to write descriptively, as it engages the
students mind and encourages creativeness.
 Students must use prior knowledge, which will help the teacher discover their student’s prior knowledge and
preconceived notions, allowing the teacher to adjust the unit or text accordingly
 Focuses student’s attention and motivates the student to use their imagination
What it is: IPEC helps students increase their understanding and recall using images to predict events in a selection. Imagine:
o Visualizing is a critical aspect of achieving good comprehension skills
o Not all students are good at creating a mental image while they read, but this skill can be taught
o Questions to ask your students: What do you see…What do you smell…What do you feel? What
does this remind you of…?
Elaborate:
o The practice of forming connections between previously learned information and new content
through visualization and imagery
o Gets students to extend and modify verbalizations while summarizing reading
o In this phase talk about your thinking, use questions to connect ideas and Have students use
descriptive language
Predict:
o Prompt students to use their prior knowledge to anticipate what might occur next
o Predictions help your students develop a purpose for reading that will help students remain
motivated and on course throughout the assignment
o Allows students to set their own goals and purpose for reading, question their predictions and
prompts them to read more to find out if their predictions were right
Confirm:
o After reading, return to original predictions and modify them to coordinate with newly learned
information
o Go back to key parts of the text to confirm or refute these predictions to enhance understanding
Examples: in Science, teachers can ask students to imagine how an earthquake or natural disaster feels and how it effects the
people around it or in English teachers can read a synopsis of the book the students will soon read and ask them to imagine
what the book will be about and how it will end
How to use it:
1. First model the IEPC strategy, explain to your students what it is, and how it can help them read more effectively
2. Explain the purpose of the lesson- the so what- to engage your students
3. Select material (books, magazines, content area texts, etc.)
4. Display IEPC form (overhead or on the board)
5. Explain benefits using appropriate language vocabulary
6. Explain IEP and your expectations
Examples: in Science, teachers can ask students to imagine how an earthquake or natural disaster feels and how it
effects the people around it or in English teachers can read a synopsis of the book the students will soon read and ask
them to imagine what the book will be about and how it will end
Citations and more information:


Wood, Karen D., and Clare Endres. Motivating Student Interest with the Imagine Elaborate Predict and Confirm (IEPC) Strategy.”
The Reading Teacher 58 (2004): 346-57.
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Name:________________________________ Date:___________________ Period_________________
IEPC Organizer for the French Revolution
Directions: This organizer will begin our unit on the French Revolution. Please read the boxes carefully. Remember
that there are no wrong answers!
Imagine

Elaborate

Predict

Confirm

Look that the paintings in
front of you. Imagine the
scene, characters and
events. What do you see,
smell, feel? Share your
thinking with a partner.

Read the lyrics in front of
you. Thinking about what
you imagined when
looking at the picture,
tell/describe, give details
of what you see in your
mind when you look at the
paintings and read the
lyrics.

Use these ideas and
After our unit, you will
feelings to make some
confirm or change your
predictions about the
predictions based on your
French Revolution, i.e.
newly acquired knowledge
who the most important
of the French Revolution.
players are, what the
revolution will be like,
how it came about, when it
was, etc.
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IEPC .......................................................................................................................................................................... Kayla Heflen
Vacca p. 191-193
Description/Summary of Strategy:
-WHAT: The IEPC chart is a literacy strategy intended to develop students’ visual imagery skills
and their ability to create mental images as they read.
-HOW: To use this strategy in the classroom, either print out the chart before class, or have
students create a four-column organizer on a blank sheet of paper.
-WHY: This literacy strategy improves students’ comprehension skills because it allows them to
visualize what they are reading in a context that is clear and relatable.
-WHEN: The first three columns should be completed BEFORE reading a text, or in this case,
completing a unit, because it allows students to generate a general idea of what the text will be
about so that they can guide and focus their future reading. The final column (confirm) should be
completed AFTER reading because it gives students the opportunity to reflect on their initial
predictions and verify their original responses based on what they have learned.
Variations:
-This strategy can be used for a reading sample (ex: an article), an entire book, a lesson or even an
entire unit of study.
-Teachers can modify the IEPC chart for individual, small group, and whole class work.
-The IEPC chart isn’t limited to these key words; teachers can substitute the words to focus on
other skills their students need to develop (ex: identify, analyze, explain, etc.).
Outside Research on the IEPC Strategy:
Wood, K. D. and Endres, C. (2004), Motivating Student Interest With the Imagine, Elaborate,
Predict, and Confirm (IEPC) Strategy. The Reading Teacher, 58: 346–357.
doi:10.1598/RT.58.4.4
To further develop comprehension skills, students must first have “prior knowledge or
experiences about the topic and a means or a reason to retrieve this latent information.”
According to this academic article, the IEPC strategy is most effective in guiding whole
class discussions regarding the “predictive process” in reading. (ERIC and JSTOR)
Setiawan, Heru. "THE EFFECTIVENESS OF IEPC (IMAGINE, ELABORATE, PREDICT,
CONFIRM) STRATEGY TO IMPROVE THE TENTH GRADERS’READING
COMPREHENSION." Journal Global Expert 5.1 (2016).
These scholars conducted a quasi-experimental study with 369 10th graders to measure
the effectiveness of the IEPC strategy. They concluded that this literacy strategy had a
“significant effect on the students’ reading achievement,” especially at the secondary
education level.
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Name:

Date:

Period:

Culture of Spain: IEPC Chart
Directions: Close your eyes and imagine that you are walking around the streets of Spain
in the scenario that your teacher will read aloud. After hearing the description, use the
IMAGINE column to write down the most significant details you remember based on what
you visualized. Next, work with a partner to share what you imagined and use the
ELABORATE column to list specific details regarding what you heard, saw, felt, etc. As a
class, we will discuss these details together, then use the PREDICT column to write what
we think our unit of the Culture of Spain will be about. After completing the unit, we will
revisit this handout and use the CONFIRM column to verify or disprove our predictions.

Imagine

Elaborate

Predict

Confirm
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Book Clubs and Literature Circles...................................................... Shirin Hoseini
Mini-Lessons for Literature Circles- by Harvey Daniels & Nancy Steineke

What? What is the strategy?


Literature Circles are small, peer-led discussion groups whose members have chosen to read the same
article, poem, book, or novel and to talk about it with each other.
 It is important for them to pick the topic so that they can personalize their experience and read for pleasure
as well as a deep analysis of the topic.
 Groups are made up 3-6 students, based upon book choice.
 Different groups choose and read different books
 Discussion questions come from students, not teachers or textbooks, the teacher is simply a facilitator
 A literature circle lesson is made up of three parts- a mini opening lesson, an extended meeting time for
students during which the teacher monitors and assists, and a mini post lesson/debriefing session conducted
by the teacher at the end.
How? How is the strategy done?




Assign groups of readers together based on the topic of the reading they choose
Give each group member a role they need to fill- you could generate the roles or use the standard ones
Use quick and powerful mini-lessons just before and just after each meeting of literature circles or book
clubs
 Be ready to switch roles: you’ll be a teacher when conducting a mini-lesson (pick the topic, provide
definition, select the materials, etc), but when the students go off to their groups, you switch to the role of a
coach or mentor.
Why? Why do we use this strategy?




Book club type discussions have been linked to higher reading achievement at a variety of grade levels.
These discussions are also effective for students who are poor, inner-city, bilingual, ESL or incarcerated.
Book clubs help foster a personal positive relationship with reading and it creates a positive learning
environment by allowing students to bond with each other.
 These discussions also serve as mechanism for promoting high level comprehension of the text.
 It makes the students responsible for their own learning; each student has a role in the group and therefore
the group relies on each student fulfilling his or her role
When? When do we use this strategy?


It can be used before reading for pre-reading discussions; the groups will be based on what text is chosen
by the students.
 It can also be used during reading by letting the groups meet every day to discuss and analyze what they
have read so far.
 It can be used after reading as a group discuss the text as a whole when the reading of a book is done.
Variations? What are some possible variations?






English: Each student will select one book form the five books that the teacher has picked out. The students
will be grouped with the other students who chose the same book (roles could be: Discussion director,
Illustrator, Connector, Summarizer)
History: There are so many great novels that relate to history so it can be used the same way as an English
teacher would incorporate this strategy (student roles could be: Historian, Illuminator, Profiler, and
Questioner).
Science: Students could read science books for a research project and complete the project in their groups
as they discuss what they’ve read.
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Name ________________________________

Date _____________________

Math Circles: Problem Sheet

Directions: Choose one of the problems below. Complete the table based on the role you have in your group.

1

Find the dimensions of a rectangle if the height of the rectangle is 14, the width is 10x-24 cm
and the area of the rectangle is 504 cm?

2

Find the dimensions of a triangle if the three sides of the triangle are 4x+1 cm, 8-x cm and 5x-2
cm, and the perimeter of the triangle is 23 cm?

3

Find the dimensions of a square if you’re given that the side of the square is 4x-7 cm and that
the perimeter is 200 cm?

4

Find the dimensions of a pentagon if you’re given that each side of the pentagon is 3x+2 cm
and that the perimeter of the pentagon is 500 cm?
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Name _________________

Date ________________

MATH CIRCLES – D.I.C.E. Template
Problem:
Math Circle
#----

Detective
What math
concept is this
problem about?

Illustrator
Visualize the
problem. Draw a
picture to
represent the
math in the
problem.

Calculator
Write a number
sentence. Show
your calculations.

Editor
Re-read the
problem. Check
your answer.
Label units.
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Unit ____

Making Predictions .............................................................................................................. Laura Zeno
Burke 207-209
Based on textual evidence, making predictions is taking a guess about what will come next or later on in the text. There
are many ways for students to go about making predictions. A few key methods for encouraging students to make
predictions are as follows:
 Search for signal words that may create a predictable outcome (but, in contrast, however, also, in
comparison, or similarly)
 Read the text aloud and pause intermittently to have students predict what will happen next
 Show an unfamiliar film or video, pausing at certain points to have students predict what will happen
next
 Consider the word choice and descriptions used by the author to predict how certain characters may
be in the future (i.e. a character described as a thief may be predicted to be a bad person)
 Engage students’ prior knowledge or experience to connect with the text and predict what may
happen in a situation they can relate to
 Have students use a 3-column organizer:
o Left column- events from the text
o Middle column- predictions about what will happen next with a brief explanation of why they
feel this way
o Right column- after reading the text, have students write any discrepancies between what
they predicted and what actually happened
 Have students make predictions based on the cover, title, and character descriptions
Additional methods to use for making predictions include:
 PreReading Plan (PreP)- Burke 185
 Directed Reading and Thinking Activity (DRTA)- Burke 187
 Survey Question Read-Recite-Review (SQ3R)- Burke 189
 Know Want Learn (KWL)- Burke 191
 CRITICS procedure- Burke 195
 Anticipation Guides- Burke 197
Why use it: Making predictions is a great way for students to use what they know to make an educated guess about
what might happen later in the text. It allows students to gather key information that they already know in order to
actively think ahead and ask questions. Making predictions also encourages students to be more actively involved in
the reading process, which in turn can help improve reading comprehension. After reading, students can then return to
their original predictions to see how similar they were to what actually happened in the text.
When to use it: Making predictions is a strategy to be used before reading a text or starting a new unit; however, it can
also be useful for after. Making predictions before reading is useful for gathering what students already know based on
textual evidence and clues and using that information to make an educated guess about what will happen next. It
encourages students to consider what they already know and motivates them to think ahead. After reading, students
can return to their original predictions and see how they compare. What did they predict correctly? What did they not
expect?
Variations: Making predictions can be used in all content areas.
English- make predictions about a novel based on the title and cover image
Math- make predictions about a pattern based on an equation
History- when learning about a significant event in history, make predictions about the outcome
Science- make predictions about the possible outcome of an experiment (a hypothesis)
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Additional Information from:
http://readingstrategiesmsu.weebly.com/predicting.html

Name: ______________________________________ Period: __________ Date: ___________________

Making Predictions: What do you think will happen?
Directions: Based on the following information provided (cover image, book title, book genre, and brief character
descriptions, write a short prediction of what you think this book will be about and what events might take place.
Title: I’ll Push You
Genre: Memoir
About the Main Characters:
“Born just over 36 hours apart, Justin & Patrick are life-long friends
with a rich, deep relationship that spans beyond 40 years. They travel
together, live life together through its ups and downs, and most
importantly, will do anything for each other. Over the past 20+ years, a
progressive neuromuscular disease has slowly taken away Justin’s
ability to use his arms and legs. From each morning until night, Justin
requires daily assistance in every aspect of life such as eating, getting
dressed, bathing and even using the restroom.” (from the official I’ll
Push You website)

My predictions:

_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Microthemes ....................................................................................................................................... Jared Pector
Sources: Vacca 285-286, Bean, John, et al. “Microtheme Strategies for Developing Cognitive Skills.” WAC

Faculty Resources, Coe Writing Center, 2001, www.public.coe.edu/wac/IS13.htm.
Summary:
● Microthemes can be assigned and used for a variety of purposes. They are a brief piece of writing that
results in a great deal of thinking. They can be used for writing summaries, synthesizing information
encountered in the text, and taking stands on important topics or issues. Clarity and brevity is the key to
writing an effective microtheme.
What to do:
● Select a text, can be varied in length.
● Create a question or list of questions that address key concepts or ideas from that text.
● Have students write a paragraph or two that respond to those questions, but make sure the questions are
worded in a way that students will respond with clarity.
Why do it?:
● Microthemes are a great way to help students summarize information in a clear and concise way. It allows
for the students to effectively prioritize information when having to write a summary or respond to a
question about the text.
● With this strategy, the length of what the student writes is not important. The focus should be on the
content of the student’s writing, and how they present what information they have learned and gathered
from the text.
● Instead of having students write long essays to display what they learned, a microtheme allows the student
to organize their thoughts and ideas in an effective and direct manner. This also serves as a gauge for how
well a student may be grasping the reading material
● Very quick to read/assess what students understand about the material.
When to do it:
● Microthemes are a strategy best done after reading. This is because this strategy mainly functions as a sort
of summative assessment to see what students have gathered from the reading.
● Can possibly be used during reading longer pieces of texts. Can be used to break these large chunks of texts
into smaller segments that are easier for students to manage, and students could summarize what they know
as they’re reading through the material.
Variations:
● Science: After reading about the plant cycle, having students write a paragraph summarizing key points of
the cycle, and walking through it from start to finish
● History: After reading about multiple famous figures in the Civil War, students write a paragraph about that
individual's contributions and significance to the time period
● Math: After reading about the Pythagorean Theorem, have students write out the steps and process they
must take to solve a problem where they must calculate the hypotenuse of a right triangle.
● Foreign Language: After having students read a chapter on Spanish culture in different countries around the
world, have students write a brief summary of interesting things they learned about the different ways
cultures function around the world.
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Blues and its Historical Context
Directions:
● Read the above passage.
● Following your reading, list two new things that you learned from this passage.
● Basing off of any prior knowledge you may have about the time period, genre, and the information
you gathered from the passage above, write a Microtheme (a short response, around 2-3
sentences) summarizing:
○ What purpose did blues serve for African Americans in the 20th century?
○ Where might you see blues influences in the music of today? (Think about some of the
music you or your peers might listen to.)
● Once you are done writing, share your Microthemes with your small group.
Text from Spotlight on Music (6th Grade), Pg. 179:
“Blues is a musical style that grew out of African American spirituals and work songs. Originating in the
rural Mississippi Delta region at the beginning of the 20th century, the blues descended from earlier work
shouts or calls called “arhoolies”. The blues is primarily a vocal narrative for solo voice with instrumental
accompaniment and a fixed harmonic progression. The sufferings endured by generations of African
American people found expression in these early blues. As people migrated to cities in search of work, the
blues gradually became an urban phenomenon. Blues music has contributed significantly to the
development of jazz, rock and roll, and country and western music.”

Two interesting things you learned:
1.

2.

Response (2-3 sentences):
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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One-Word-Summaries .................................................................................. Josh Yamamoto
(Wormeli 122-123)
Teacher Applications

What is One-Word-Summaries?
I.
One Word Summaries is a literacy strategy that gives students an opportunity to reveal their understanding
of the material by condensing interpretations into one word.
II.
Students will explain why they chose the word by isolating the critical components of the overlying
concept that a section of reading contains.
III.
Students will engage in critical thinking by figuring out how to describe the topic in one word.
How could One-Word-Summaries be applied?
I.
One-Word Summaries could be implemented in a lesson that requires significant attention to a critical topic
or concept.
A. An example could be when discussing evolution in science. A student could read the section
describing evolution and come up with the word change, since evolution is essentially change over
time.
II.
One-Word Summaries could be applied to give students an opportunity to develop the skill of making
connections and summarizing chunks of text.
Why should One-Word Summaries be used?
I.
The One-Word Summaries allow for students to critically think and make deep connections from prior
knowledge to content.
II.
Condensing paragraphs or sections into one word triggers students to think about what is the essential
meaning to take away from a reading.
When should One-Word Summaries be used?
I.
One-Word Summaries could be used when trying to increase students’ comprehension of a particular topic
or concept.
A. Connections would be made from students’ prior knowledge to the text.
B. Clear or unclear with word choice, students will make connections to the text.
C. Misconceptions could be addressed if students generate a word that may be unclear in connecting
to the topic.
Variations of the task
I.
Adverbs could be used in place of nouns.
II.
Students could try to summarize larger chunks of text.
Wormeli, R. (2005). Summarization in any subject: 50 techniques to improve student learning. Alexandria, VA: Association
for Supervision and Curriculum Development.
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Name__________________________________Period_______ Date__________________________
Directions: Read the prompt and then try to make a connection by using one word that describes
the key component of this prompt. Use the space below to write your word.

Prompt: Evolution is a theory, an idea with lots of evidence. It explains why animals and plants are so
good at surviving in their environments, the places where they live. What it means is that a species
changes over time and can even split in two new species
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One Word Summary ........................................................................................... Brandon Wilkerson
Source: Wormeli pg. 122
What is a one word summary? A one word summary is an almost deceiving name for what the
task is actually asking of the students. In a one word summary, students do pick ONE word from a piece
of text that summarizes the lesson, but then follow it by explaining why they chose that word in a half
page to full page response. The name is not wrong, but it does not mention the response as to why which
is the most important part.
How to do a one word summary? Firstly, the students must be assigned to have a text read and
to pick one word that summarizes that text. From there, students must then respond to why they chose that
specific word in a half page to full page. It is important that the response is not very long because the goal
is to see the students’ clear thoughts and connections without them being surrounded by fillers.
Why do a one word summary? One page summaries are great for allowing students to work on
their explanation skills in a clear and concise manner. They also help students work on finding what is
important in a lesson and what is not quite as important. Students therefore gain skills in literacy because
of their work in explanation and understanding what is important and not important.
When to do a one word summary? One word summaries are almost exclusively done after the
lesson as suggested by the name. Students are summarizing the lesson so they have already gone over all
the new material. This is for the students to recap the important ideas from the lesson in a specific way.
Possible variations? Wormeli has offered several ways to make the strategy slightly different. For
example, the teacher could have a group of words for the students to choose from instead of allowing
them to pick for themselves. Both options have their benefits, with student choice allowing for creativity
while teacher choice allows for more accurate guidance to the main points. The main point is to see the
connections that the student makes in his or her response, so the way that the words are picked do not
really matter. Here are some content specific suggestions:
Math: Students can use this after a section of the textbook to find the main idea/concept of that
section. After explaining why it is so important, the students may have a better understanding of the
content while improving their literacy.
Music: Students can try to find a one word summary of a piece of music which can help them find
some expression in the song. This could be after the song has been introduced but before a lot of practice.
Science: Students could review an important process and try to summarize is with one word or
maybe even a short phrase. From there they could explain how that explains the process they are trying to
summarize.
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Name:_______________________________________

Date:_________________

Period:________

One Word Summary
Directions: Look over section 1.1 in your Algebra I textbook, and decide on ONE word that summarizes
the section. After deciding what word, explain why you chose that word in a half-page response below.
One word:____________________
Response:____________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

If you were able to pick a second word to supplement the first word, briefly explain what would it be and
why?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Picture Books for a HS Lesson ................................................................. Andre Rivera
In Vacca and Vacca: 356-360

What: Picture books are the key to connecting all types of learners to the beginning, during and after parts
of a unit in any content area.
When using picture books as a hook, keep in mind:
-

Books fall into one of 4 categories: wordless books (no text), picture books with minimal text (words are
used to enhance pictures), picture storybooks (Interdependent story and illustrations), illustrated books
(more words than pictures, but pictures highlight text).

-

Each category has its own benefits that are useful when talking about themes and perspective.

Learning Objectives: Students will predict themes of a novel based on picture books, students will illustrate
or write their own picture books, students will appreciate using various text to support an understanding of
a theme.
Additional Sources:
Lunday, Elizabeth, and Mario Zucca. Secret Lives of Great Composers: What Your Teachers Never Told You about the
World's Musical Masters. Quirk Books, 2009.
“Never Too Old:Picture Books to Sharewith Older Children and Teens.” CCBC Booklists, University of Wisconsin,
Madison, ccbc.education.wisc.edu/books/detailListBooks.asp?idBookLists=259.

When we should use this: This strategy qualifies as a before, during and after reading strategy. When we
are starting a unit, as shown on the reverse side, picture books are great supplements to background
knowledge or simple themes that are user friendly and exciting to discuss. They build a schema that is often
left to our students to imply on their own. Instead, these books introduce content in a way that paints a
mental image before we even engage with a more challenging text or lesson. During a unit or lesson, we can
use these books in a similar way to before reading to help continue that text painting in our minds. These
books can still help supplement ideas that occur in a lesson that may be too abstract for many learners.
After finishing a novel/lesson we can compare themes and perspective of it to picture books of the same
genre.
Why we use it: As a supplement to more complex topics, it can aid students who need additional supports
and the fact that students can discuss pictures readily and subjectively makes it accessible to everyone in
the classroom. In all, this activity is also a relatively short one and can be done in as little as 10 minutes.
Most picture books are 24-32 pages which is perfect for students who might not have the focus to read
lengthy, text dense articles as a hook for a lesson. Finally, picture books motivate and reward students
faster than many other texts, which can help with attitudes towards a specific lesson.
Variation: Students read multiple books and predict themes, students create their own picture book with a
specific theme after reading several examples, students rewrite a picture book as a character from another
story (after strategy).
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Name:___________________________ Period:_____________________Date:__________

Reading to Think – Picture Books
Directions: With your pod, make a bulleted list of observations while reading several
picture books. Use this organizer to gather your thoughts about places you see, tone of
the pictures, verbs used, characters mentioned, important phrases and underlying themes
the book is trying to tell us. We will then share what we found as a class. We will then
make predictions about our next lesson from what we’ve read.

Types of Places:

Tone:

Verbs:

Characters:

Important Phrases

Underling Themes:

Adapted from Jim Burke “Reading Reminders” p.161

My prediction:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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P-M-I ...................................................................................................................................................... Natalie Kilpatrick
A Teacher’s Guide To P-M-I
Why:
 P-M-I helps students consider the decisions they make
 Provide students with an opportunity to think about their opinions
carefully
 Is a great summary device to summarize a lessons content
 Requires them to use their knowledge to make a decisions

How:
1. Make the chart
2. Provide them with a statement based on the lessons content that
contains more than one side
3. Allow them to share their responses
4. Consider allowing a group discussion

When:
 P-M-Is should be used after the students have read a text. This way
they are using their knowledge on information that they just learned
to answer the statement. They also will have enough background on
the topic to consider the pluses and minuses of the statement.
 In another way, P-M-Is could also be used before students read a text
as a way to get them to consider their opinions on a controversial
statement before they learn about it.

Sources:
 Wormeli Pages 124-126
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NAME:____________________________________

P-M-I

DATE:________________________

P-M-I Chart

Statement:
Math is either created or discovered.
Pluses:
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Minuses:

Interesting

P-M-I................................................................................................................................................................... Brianna Hillyer
Summary of strategy:
What: P-M-I stands for pluses, minuses, and interesting. It is a flexible tool that teachers can modify in
order to optimize student learning and best supplement various texts. The basic structure of a P-M-I is a
three column organizer, in which the columns are labeled pluses, minuses, and interesting. Within the
respective columns, students will reflect on the positives, negatives, and interesting aspects of a
controversial statement provided by the teacher.
How: To do this strategy, teachers need to either provide a blank P-M-I chart to their students, or model
how to create a P-M-I chart by following the process of I do, we do, you do. Teachers must also provide
students with a controversial statement that is related to the unit/content they are currently covering. This
will require students to use their knowledge on the topic to complete the chart. To begin the activity, have
students record their initial response to the statement. Then, have students determine and record the
positive, negative, and interesting aspects of the statement. This is typically done individually, and is
followed by a discussion in which students share their responses. This can be done as a think-pair-share or
in larger groups. Furthermore, you should encourage your students to record new ideas as they discuss
with their peers and reflect upon how their ideas may have changed during the discussion.
Why: Teachers should use the P-M-I strategy, because it encourages students to consider multiple
perspectives and it enables students to make informed decisions about controversial issues. As a part of
this process, students consider their opinions and reflect heavily on their decisions. Thus, this strategy
prompts the use of metacognition and can improve students’ problem-solving abilities. Furthermore, this
strategy can also act as a summarization tool; teachers can use this strategy to prompt student discussion
in order to reiterate and emphasize the main points from a unit.
When: This strategy is mainly used after reading, which requires students to utilize their learned
knowledge to respond. However, this strategy could be adapted to be used before reading as well. If it is
used before reading, students can use their prior knowledge to respond, and it will expose students to
future lesson topics. You could additionally use this strategy similar to an anticipation guide, and have
students complete the P-M-I chart both before and after reading. This will demonstrate to students how
their thinking may have changed from the beginning of the unit to after.
Variations:

*The time allotted to do this strategy will vary based on the teacher’s goals for the lesson*

Individual: Students may complete this chart individually.
Groups: Students may complete this chart in groups. Teachers may assign student roles, such as
recorder and reporter.
Whole-Class: This chart may be completed as a class. Students will reflect on which arguments are the
strongest—based on evidence, potentially by adding stickers next to the points they view as the
strongest.
Sorting: The “keep it, junk it, and put in the cloud method;” a method for sorting important information.
Review/Summarization: This chart may be used as a method for summarizing/reviewing main points.
Sources:
“How Can Plus Minus Interesting Strategy Be Used in The Classroom?” Professional Learning Board, Professional Learning Board
LLC, 2017. https://k12teacherstaffdevelopment.com
Lamm, Monica H. and Brewer, Catherine E., "Plus-Minus-Interesting Exercises to Encourage Student Reflection" (2014). Chemical
and Biological Engineering Publications. 290. http://www.che.ufl.edu
“PLUS-MINUS-INTERESTING.” EduTOOLBOX, Tennessee Department of Education, 2017. http://www.edutoolbox.org
“Plus/Minus/Interesting (PMI) Strategy.” Teachers Information - Wet Tropics Management Authority - Rainforest Explorer, pp. 1.
https://www.wettropics.gov
“PMI (Plus–Minus-Interesting).” The Barefoot Thinking Company, pp. 1-4. https://leopoldleadership.stanford.edu
Wormeli, Rick. “P-M-I.” Summarization in Any Subject: 50 Techniques to Improve Student Learning, Hawker Brownlow Education,
2007, pp. 124–126.
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Name: ________________________________________ Date: _________________ Period: ________

P-M-I
Directions: Individually read the statement provided in the P-M-I chart below. Then, write your initial
reaction to it in the response section of the chart. Once you have written your initial reaction, you will
begin to fill in the pluses, minuses, and interesting sections of the organizer. In the pluses section, you
will write the advantages to the idea embodied by the statement. In the minuses section, you will write
the disadvantages or negative aspects of the idea, and, in the interesting section, you will write the
aspects that are neither advantageous nor disadvantageous. Once everyone is finished filling out their PM-I charts, you will share your responses within your PLCs.

Statement: Genetic engineering of humans should be approved by the federal government.
Response:

Pluses

Minuses

Interesting

Citation: Wormeli, Rick. “P-M-I.” Summarization in Any Subject: 50 Techniques to Improve Student Learning, Hawker Brownlow
Education, 2007, pp. 124–126.
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Point of View Guided ............................................................................................ Ryan Grannemann
Vacca 286/Burk 75/ Wormeli
What is a point of view guide?
Putting your students in some sort of hypothetical situation to give them a different perspective on a
topic is the easiest way to describe what a point of view guide is. The students use prior knowledge and
then analyses a situation to put themselves in the situation. There are four characteristics of a POVG:
present he questions in an interview format to give them a different perspective, promote inferential
thinking and elaboration, engage student in writing to learn by having them actively contribute their
own experiences to the role, and practice writing in the first person.
How to effectively use a POVG?
To successfully use a POVG in your class you need to put the students in a situation, event, story or
scenario that gives the students a new point of view. A POVG can be done formally or informally, but the
most common and effective way is to do it informally. Using a POVG allows for the students to write in a
fun and relaxed manner. Therefore, it will be more enjoyable and effective for the students.
When to use a POVG?
 Before: This would be an effective way to start a new unit. A POVG activates students prior knowledge
and assumptions before a reading. A POVG can prime the students to learn. Also, a POVG is an
effective way to peak students interest in a topic because it allows them to be creative, while exposing
them to the material.
 During: A POVG allows students to analyze what they have read to predict what will happen next in a
reading or unit. Also, it is a great way for students to pay close attention to details in a reading or unit.
 After: A POVG can be effective if used to reflect on a situation you just read about or learned about in
a unit. Putting the students in a different perspective after reading or a unit can promote new ideas
and perspectives on a single reading or unit.
Why to use a POVG?
A POVG is a useful literacy strategy because it is a enjoyable way to engage your students in a subject by
giving them a new perspective. Too often in school students go through the same routine every day.
Thus, forcing them to see something from a different perspective can be an enjoyable exercise. Also, the
POVG promotes meaningful thinking about the topic, and practices writing in first person about that
topic.
How to use in other disciplines?
 English: After reading a passage tell them to re-read it from another character's perspective.
 History: Read a primary source to the class and ask the to write about how they would have handled
the situation.
 Spanish: Ask the students to pretend they are a native of a Spanish speaking country and are giving a
tour to a tourist. What would they want the tourist to know about their country.
 Science: Tell the students to write about the life cycle of a butterfly from the perspective of the
caterpillar.
 Music: Tell the students to explain a piece of music from the perspective of a single note
Supporting Resources
-http://thewritepractice.com/point-of-view-guide/
-https://www.forbes.com/sites/forbescoachescouncil/2016/11/17/why-understanding-other-perspectives-is-a-key-leadershipskill/#3ec88a7b6d20
-http://melbostpmoexpert.com/2012/02/29/why-is-it-important-to-gain-a-number-of-different-perspectives-when-conducting-aproject-closeout-and-lessons-learned-exercise/
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NAME:___________________________ Date:___________________ Period:__________________

Point of View Guide
(POVG)
Directions: Pretend you are each of the three variables in the Pythagorean Theorem.
Then explain how to solve for each variable from the unique perspective of that math
symbol/ variable.
For example, in the “a” column, explain what you would say/tell the other variables and
numbers to do so you can solve the equation for yourself. (You should be writing in 1st
person for whatever variable you are pretending to be). Then write a short reflection on
why you think we did this activity.

Perspective of
Variable

What would you say to the other variables and
numbers to solve the equation:

=
b
c
Reflection
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QtA (Questioning the author) ....................................................................... Tyler Pham
Vacca 207-209

What: QtA is intended to improve readers’ reading comprehension skill through the inquiry of
the author’s intention. When used, it prompts students to think about the questions they want to
ask the author in order to clarify the main idea of the text. As a result, students can explore the
text’s depth through generating challenging questions for the author, and realize the fact that
readers don’t always understand immediately what the author is trying to express, and it may take
efforts to discern their intent.
How to use: Planning a QtA follows three steps:
1. Analyze the text and look for parts that are particularly difficult for students to understand,
and reflect on the author’s intention for writing them.
2. Divide the text according to logical turning points.
3. Generate initial and follow-up questions for the author depending on the main ideas and
the author’s intent.
Why: Reading often proves to be difficult for students because they don’t know how to question
the author. Therefore, this strategy helps improve their reading comprehension ability, assisting
them in grasping the main ideas and the author’s message more easily. Moreover, students will
not become discouraged from reading as they can troubleshoot when they are struggling with a
text. They will also understand that it is okay not to fully understand what the author says
sometimes, and they can use strategies to help them throughout the process.
When: This strategy can be used before and during reading. It works best during reading because
it helps alleviate difficulties students may have with their reading. They will obtain a clearer
understanding of the reading and what the author is trying to say. If used before reading, it
formulates students’ knowledge on the main ideas and builds their understanding prior to digging
deeper into the text.
Variations:
For Math class, teachers can prompt students to read through theorems and ask questions
about why the author (more specifically, the mathematician who developed the theorem)
thought of it in the first place, and what are they trying to prove, or gain from it.
The same strategy also applies for Physics and Biology classes.
Music teachers can have students listen to lyrics and ask them about the author’s intention
upon writing that song, then have them guess what period, or what genre the song belongs to.
Additional resources:
Sencibaugh, J. M., and A.M Sencibaugh. “The Effects of Questioning the Author on the Reading
Comprehension of Middle School Students”. Reading Improvement. Fall 2015, Vol. 52, Issue
3, 85-92.
This article studies six 8th grade students on their reading ability with the QtA strategy. The study
finds that the strategy improves their reading skill on narrative passages. According to the article, the
students exhibit: 10% increase in word comprehension, 10% increase in passage comprehension and
10% in reading comprehension cluster.
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Name:__________________________

Period:_________

Date:_________________

An excerpt from Things Fall Apart: Questioning the author
Direction: This paragraph is taken from Chinua Achebe’s novel Things Fall Apart. You will read through
this paragraph and answer these questions regarding the author’s intention when writing this paragraph.
You will do this exercise individually, and then discuss your answers as a group.
Okonkwo ruled his household with a heavy hand. His wives, especially the
youngest, lived in perpetual fear of his fiery temper, and so did his little children. Perhaps
down in his heart Okonkwo was not a cruel man. But his whole life was dominated by fear,
the fear of failure and of weakness. It was deeper and more intimate than the fear of evil
and capricious gods and of magic, the fear of the forest, and of the forces of nature,
malevolent, red in tooth and claw. Okonkwo's fear was greater than these. It was not
external but lay deep within himself. It was the fear of himself, lest he should be found to
resemble his father. Even as a little boy he had resented his father's failure and weakness,
and even now he still remembered how he had suffered when a playmate had told him that
his father was agbala. That was how Okonkwo first came to know that agbala was not only
another name for a woman, it could also mean a man who had taken no title. And so
Okonkwo was ruled by one passion - to hate everything that his father Unoka had loved.

QtA question guide:
Initial questions:
1. What is the author talking about?
__________________________________________________________________________________
__________________________________________________________________________________
2. What can you tell about the author’s background based on the information you received in the
paragraph?
__________________________________________________________________________________
__________________________________________________________________________________
Follow-up questions:
3. What does the author mean when he says “But his whole life was dominated by fear,the fear of failure
and of weakness”?
__________________________________________________________________________________
__________________________________________________________________________________
4. How does the sentence above relate to what the author said at the beginning of the paragraph?
__________________________________________________________________________________
__________________________________________________________________________________
5. What do you think the author is going to say in the next paragraph?
__________________________________________________________________________________
__________________________________________________________________________________
6. Did you find out the answers based on what is found directly in the paragraph, or inferences about
what the author says? If both, specify which “QAR” you used for each question.
__________________________________________________________________________________
__________________________________________________________________________________
54 | P a g e

Questioning the Author (QtA) ...................................................... Kaitlyn MacDonald
An appr oac h t o enhanc i ng s t udent engagement wi t h t he t ex t .
What?
 “Questioning the Author” is a comprehension strategy that requires students to pose questions while reading a
text in order to challenge their understanding and solidify their knowledge. By asking a series of meaningful
questions, students can both stay engaged with reading a text, as well as effectively analyze an author’s
intentions for his/her writing.
How?
 QtA is a three-step process!
(Vacca207)
1. Identify major understandings and potential problems with a text prior to its use in class.
2. Segment the text into logical stopping points for discussion.
3. Develop questions, or queries, that model and demonstrate how to “question the author.”

So what? What is
the significance of
the author’s
message?
To what extent did the
author achieve what he
or she set out to
accomplish?


Guiding a QtA Question (Vacca 208-209)
1. Marking: Drawing attention to certain ideas by either paraphrasing what a student days or acknowledging
its importance with positively reinforcing comments
2. Turning Back: Making students figure out ideas by turning back to the text for clarification
3. Revoicing: Assist students as they express their ideas; rephrase statements for students who are struggle
to convey their thoughts
4. Modeling: Think aloud about any issues that are particularly difficult for students to understand
5. Annotating: Provide outside information (not from the text) so that students fully understand concepts
6. Recapping: Summarize the main ideas; use this as a signal that you are moving on in the lesson
Why?
 QtA: (Beck)
 Engages students in the reading
 Helps students to solidify their understanding of a text
 Enables students to think more in depth while reading a text
 Teaches students to form questions to the author while reading
 Teaches students to critique an author’s writing
When?
 This strategy should be done during the reading process. If students ask questions as they work through a text,
they are more likely to stay engaged with the reading and alleviate comprehension confusion. The discussion
part of the QtA strategy can be used during reading, but also as part of the after reading process.
Variations
 Strategy Variation:
1. The QtA strategy can be completed by students individually, in small groups, or in a whole classroom
setting.
2. Have students work in groups made up of classmates of varying abilities.
 Various Content Areas:
1. Use in Science to understand different theories, experiments
2. Use in History to clarify meanings/main ideas of primary sources
3. Use in English to analyze novels, poetry, et cetera
Sources
Beck, I.L., & McKeown, M.G., Hamilton, R.L., & Kugan, L. (1997). Questioning the author: An approach for enhancing student engagement with text. Newark,DE: International Reading
Association.
Burke, Jim. “Use Question the Author (Q & A).” Reading Reminders: Tools, Tips,and Techniques, Boynton/Cook Publishers, 2000, pp.177-178.
Vacca, Richard T., et al. “Questioning the Author (QtA).” Content Area Reading: Literacy and Learning Across the Curriculum, 11th ed., Pearson, 2014, pp. 207–209.
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Name ____________________________________________ Date _______________ Period: ______

Questioning the Author (QtA)
Directions: Read the speech given by the late President John F. Kennedy, titled “Why the Moon?” Fill out
the chart below with your group while reading. Make sure to pause while reading to question the author’s
intentions and ideas. Don’t be afraid to question and challenge the author—the more you question, the
more you will enhance your reading experience! To fill out the chart, select quotes from the text and write
them in the first column. Then, write your questions for the author in the second column. Lastly, write
potential answers to your questions in the third column.
Quote from the Text
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Question for the Author

Potential Answer

*Adapted from Emilee Droegmiller*
President John F. Kennedy’s speech titled “Why the Moon?”

John F. Kennedy: Why the Moon?
On September 12, 1962, President John F. Kennedy delivered a speech at Rice University in Houston, Texas. His
remarks are a continuation of a promise he made in 1961 to put a man on the moon before the end of the decade.
The promise was kept when on July 20, 1969, American astronauts Neil Armstrong and Edwin "Buzz" Aldrin
became the first humans to land on the moon. Below is part of President Kennedy’s speech. His reference, “Why
does Rice play Texas?” refers to Rice University playing football against the University of Texas at Austin.

=======================
If this capsule history of our progress teaches us anything, it is that man, in his quest for knowledge and
progress, is determined and cannot be deterred. The exploration of space will go ahead, whether we join in it
or not, and it is one of the great adventures of all time, and no nation which expects to be the leader of other
nations can expect to stay behind in the race for space.
Those who came before us made certain that this country rode the first waves of the industrial revolutions, the
first waves of modern invention, and the first wave of nuclear power, and this generation does not intend to
founder in the backwash of the coming age of space. We mean to be a part of it--we mean to lead it. For the
eyes of the world now look into space, to the moon and to the planets beyond, and we have vowed that we
shall not see it governed by a hostile flag of conquest, but by a banner of freedom and peace. We have
vowed that we shall not see space filled with weapons of mass destruction, but with instruments of knowledge
and understanding.
Yet the vows of this Nation can only be fulfilled if we in this Nation are first, and, therefore, we intend to be
first. In short, our leadership in science and in industry, our hopes for peace and security, our obligations to
ourselves as well as others, all require us to make this effort, to solve these mysteries, to solve them for the
good of all men, and to become the world's leading space-faring nation.
We set sail on this new sea because there is new knowledge to be gained, and new rights to be won, and
they must be won and used for the progress of all people. For space science, like nuclear science and all
technology, has no conscience of its own. Whether it will become a force for good or ill depends on man, and
only if the United States occupies a position of pre-eminence can we help decide whether this new ocean will
be a sea of peace or a new terrifying theater of war. I do not say the we should or will go unprotected against
the hostile misuse of space any more than we go unprotected against the hostile use of land or sea, but I do
say that space can be explored and mastered without feeding the fires of war, without repeating the mistakes
that man has made in extending his writ around this globe of ours.
There is no strife, no prejudice, no national conflict in outer space as yet. Its hazards are hostile to us all. Its
conquest deserves the best of all mankind, and its opportunity for peaceful cooperation many never come
again. But why, some say, the moon? Why choose this as our goal? And they may well ask why climb the
highest mountain? Why, 35 years ago, fly the Atlantic? Why does Rice play Texas?
We choose to go to the moon. We choose to go to the moon in this decade and do the other things, not
because they are easy, but because they are hard, because that goal will serve to organize and measure the
best of our energies and skills, because that challenge is one that we are willing to accept, one we are
unwilling to postpone, and one which we intend to win, and the others, too.

Kennedy, John F. “Why the Moon?” NASA.gov. 12 Sept. 1962, Houston, Rice University.
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How to do Read Alouds........................................................................................ Kacey Carpenter
 WHAT: Reading aloud a text can be useful in many different situations. This can be a comprehension
strategy, a review strategy, or just a let-engage-my-students activity.
 WHAT NOT TO DO:
o Do not popcorn read, everyone will be too focused on not wanting to get called on as opposed to
on the meaning of the text.
o Don’t force students to read aloud. It might make them very uncomfortable, thus taking away
from a welcoming environment.
o Don’t read unrelated texts.

“Reading aloud whether done by the students or the teacher, is one of the most helpful techniques for improving
reading skills and engaging readers of all ages” (Burke 8).
 HOW: There are several different variations on how a read aloud can be done.
o The teacher can read aloud as the students follow along
o The students can read along in small groups or with a partner
o The students can read aloud in a whole group setting

TIPS:






To have a read aloud be most effective, you as a teacher need to prepare the reading in order to deliver it
in the best way.
Use a diverse collection of texts: class directions, short stories, relevant/fun picture books.
Pause while you read and voice your thinking, ask students for questions/summarizations/predictions.
Open the class up for discussion after you read, this will cause the students to look into the reading for
deeper meaning, thus improving comprehension.

 WHY: Reading aloud helps students to develop the voice in their head as they read in order to improve
comprehension. This can be achieved by any variation of read alouds.
o Specifically, read alouds can help struggling readers to grasp the meaning of a text which they
may struggle to do on their own.
o It gives students a basis of knowledge which motivates them to learn more about a certain topic
or unit brought up by the text.
o Can be used to assist students in tackling a difficult text, especially if they can follow along as the
teacher/a peer reads aloud.
o It is a great starting place to set the mood for a new lesson, attempt to teach students what it was
like during a specific time period, or just a great HOOK to any lesson.
 EX. Reading an account of 9/11 before discussing the event in class
 EX. Reading a scene from Shakespeare when talking about that time period
o It’s a quick and engaging way to get information across to the whole class without having to take
too much time out of a lesson. Sometimes teachers just want to share something interesting they
came across with their class; read alouds will allow them to do that efficiently.
o It emphasizes the importance of reading across all content areas!
 WHEN: Reading a text aloud is a strategy to use DURING a reading. There are several strategies to do
before you use this strategy including asking the class what comes to mind when they read the title, or
making predictions on what will happen next in the story. After you read, you could open the class up for
discussion. All of these will improve the comprehension of a text.
 SOURCES:
Burke, Jim. “Read Aloud.” Reading Reminders: Tools, Tips and Techniques, Boynton/Cook Publishers, 2000, pp. 8-10.
Laminack, Lester L., et al. “Introduction.” Reading Aloud Across the Curriculum, Heinemann, 2006, pp. ix-xii.
Vacca, Richard T., et al. “Teacher Read Alouds.” Content Area Reading: Literacy and Learning Across the Curriculum, 11th ed.,
Pearson, 2014, pp. 368-370.
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Name:____________________________________Date________________P._____

Read Aloud of September
11th, 2001 Eyewitness Account
Directions: Listen carefully as I read to you an account from our country’s attacks on September 11th, 2001. As I
read, write down any emotions you feel, any quotes that stick out to you, or any questions that arise as you hear
the story. You can write, draw pictures, or do anything it takes to get capture your emotions onto paper. Feel free
to follow along as I read. However, you do not have to. Do whatever will allow you to concentrate on the story
the most. We are going to open up the class for discussion upon finishing the reading.
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Read Alouds .......................................................................................................................... Brandon Wilkerson
Source: Reading Reminders by Burke, pg # 8. Content Area Reading by Vacca, pg #368-370
What is a read aloud? The read aloud literacy strategy is a technique that can either be done by
the teacher or the students in which one person is reading a text aloud while the others follow along in the
same text. This strategy helps the students understand how the text should be read and could be
considered one of the most important activity in improving student literacy.
How to do a read aloud? The read aloud can be done by a teacher choosing a text that would
work well with this strategy (perhaps one that follows Janet Allen’s guidelines) and reading it to the
students as they follow along. Before doing a read aloud, we may prime the student by having them make
predictions of what will happen based on limited information or summarize the read aloud after to make
connections. There is no one right way to do a read aloud since Burke says they could be students to a
small group, students to the whole class, or the teacher to the whole class. Vacca does deem it important
to make sure the read aloud holds student interest, stimulates discussion, reflect authors from many
cultures, and match the social and emotional levels of the listeners.
Why do a read aloud? A read aloud works for students of all ages and is very helpful for students
to learn how to process the information more efficiently and understand how it should be read according
to Burke. This is also great for introducing new or difficult ideas because it gets the students to enjoy and
process the material in different ways. Vacca also says that reading aloud may be the best way to improve
literacy regardless of age so there are many reasons to do a read aloud. A read aloud also establishes a
reading voice in the student’s head which is very important.
When do a read aloud? Read alouds are best as a during or beginning depending on how they
are used. Read alouds as a before can be great to get the students activating their prior knowledge on a
subject or just get them interested and engaged. Most times the read aloud will be the meat of the lesson
and will contain a lot of important new ideas and this is when it would be the during part of the lesson.
Possible Variations? Besides the three variations that Burke mentions and that I mentioned in the
how section, I have a few ideas for possibilities. Instead of having the students just follow along, they
could take notes or follow along with some sort of note taking worksheet. There would be fine a line
though between the reader and the students because the teacher should not read while the students are
focused on writing. I will go through some various subject though.
1. Math: Read the lesson through (including examples) and allow the students to write down important
vocab. This may take a little bit longer, but this way they can hear the vocab which can be difficult
sometimes.
2. Science: They can be used as an introduction to the lesson to engage the students with maybe a short
story that is really interesting about whatever is being discussed.
3. Music: Brief read alouds about the composers who the students are about to play may be very
beneficial.
Sources:

Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. Boynton/Cook Publishers,Inc., 2000.
Vacca, Richard T., et al. Content Area Reading: Literacy and Learning Across the Curriculum.
Pearson, 2014.
Name:_______________________________________ Date:________________
Period:_________
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Read Aloud Math Understanding
Directions: Listen and follow along to my story about famous mathematician Carl Gauss. In the right
column write about big ideas and concepts that he came up with during his time growing up (include the
age if you can). After the story in the other column, write about what typical students are doing at around
the corresponding age that Gauss was found discovering something with your table. I will give an
example.
Age

Typical United States student

Gauss’ discoveries and theorems

3

Learning to count

Correcting his dad’s payroll

From http://www.storyofmathematics.com/19th_gauss.html

Briefly describe a couple of Gauss’ discoveries and compare them to what most students were doing at
the same time. 2-3 sentences should be all that is necessary.
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Math Reading
Carl Friedrich Gauss is sometimes referred to as the "Prince of Mathematicians" and the "greatest mathematician
since antiquity". He has had a remarkable influence in many fields of mathematics and science and is ranked as
one of history's most influential mathematicians.
Gauss was a child prodigy. There are many anecdotes concerning his precocity as a child, and he made his first
ground-breaking mathematical discoveries while still a teenager.
At just three years old, he corrected an error in his father payroll calculations, and he was looking after his father’s
accounts on a regular basis by the age of 5. At the age of 7, he is reported to have amazed his teachers by
summing the integers from 1 to 100 almost instantly (having quickly spotted that the sum was actually 50 pairs of
numbers, with each pair summing to 101, total 5,050). By the age of 12, he was already attending gymnasium and
criticizing Euclid’s geometry.
Although his family was poor and working class, Gauss' intellectual abilities attracted the attention of the Duke of
Brunswick, who sent him to the Collegium Carolinum at 15, and then to the prestigious University of Göttingen
(which he attended from 1795 to 1798). It was as a teenager attending university that Gauss discovered (or
independently rediscovered) several important theorems.
At 15, Gauss was the first to find any kind of a pattern in the occurrence of prime numbers, a problem which had
exercised the minds of the best mathematicians since ancient times. Although the occurrence of prime numbers
appeared to be almost competely random, Gauss approached the problem from a different angle by graphing the
incidence of primes as the numbers increased. He noticed a rough pattern or trend: as the numbers increased by
10, the probability of prime numbers occurring reduced by a factor of about 2 (e.g. there is a 1 in 4 chance of
getting a prime in the number from 1 to 100, a 1 in 6 chance of a prime in the numbers from 1 to 1,000, a 1 in 8
chance from 1 to 10,000, 1 in 10 from 1 to 100,000, etc). However, he was quite aware that his method merely
yielded an approximation and, as he could not definitively prove his findings, and kept them secret until much later
in life.
In Gauss’s annus mirabilis of 1796, at just 19 years of age, he constructed a hitherto unknown regular seventeensided figure using only a ruler and compass, a major advance in this field since the time of Greek mathematics,
formulated his prime number theorem on the distribution of prime numbers among the integers, and proved that
every positive integer is representable as a sum of at most three triangular numbers.
Although he made contributions in almost all fields of mathematics, number theory was always Gauss’ favourite
area, and he asserted that “mathematics is the queen of the sciences, and the theory of numbers is the queen of
mathematics”. An example of how Gauss revolutionized number theory can be seen in his work with complex
numbers (combinations of real and imaginary numbers).
Gauss gave the first clear exposition of complex numbers and of the investigation of functions of complex variables
in the early 19th Century. Although imaginary numbers involving i(the imaginary unit, equal to the square root of -1)
had been used since as early as the 16th Century to solve equations that could not be solved in any other way, and
despite Euler’s ground-breaking work on imaginary and complex numbers in the 18th Century, there was still no
clear picture of how imaginary numbers connected with real numbers until the early 19th Century. Gauss was not
the first to intepret complex numbers graphically (Jean-Robert Argand produced his Argand diagrams in 1806, and
the Dane Caspar Wessel had described similar ideas even before the turn of the century), but Gauss was certainly
responsible for popularizing the practice and also formally introduced the standard notation a + bi for complex
numbers. As a result, the theory of complex numbers received a notable expansion, and its full potential began to
be unleashed.
At the age of just 22, he proved what is now known as the Fundamental Theorem of Algebra (although it was not
really about algebra). The theorem states that every non-constant single-variable polynomial over the complex
numbers has at least one root (although his initial proof was not rigorous, he improved on it later in life). What it
also showed was that the field of complex numbers is algebraically "closed" (unlike real numbers, where the
solution to a polynomial with real co-efficients can yield a solution in the complex number field).
Source: Mastin, Luke. “19th Century Mathematics - Gauss.” The Story of Mathematics, Luke Mastin, 2010.
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Reading Images............................................................................................................................. Laura Zeno
Outside Sources:
https://readingrecovery.org/images/pdfs/Conferences/NC09/Handouts/Carry_Visual_Literacy.pdf
http://www.learnnc.org/lp/pages/675
Summary: Although literacy strategies are often associated with reading text, visual literacy is also important in the
classroom. Reading images is a strategy that can be incorporated in all content areas at all levels. Visual images can
help aide students in reading and understanding texts, as well as enhancing their skills to interpret details of an image.
Interpreting images can enhance students’ critical thinking skills and deepen their understanding of the meaning.
What: Reading images allows students to evaluate and interpret pictures, paintings, graphic art, and other visual
images. Literacy is not only associated with reading text, but breaking down the details seen in an image. Students must
be able to read images in order to interpret the possible intended meaning. In some cases, there may be multiple ways
to interpret an image.
How: To read images, students must first identify the basic subject or elements in the image. What are the obvious
features? What is explicitly shown? The next step of reading images is trying to understand the purpose of the image.
What were the intentions of the author? Understanding the image is just as important as identifying it’s basic elements.
To use this strategy in the classroom, a teacher can provide the student with an ambiguous image, perhaps concealing
the title (if there is one) or source of the image. The students must then identify the image’s basic elements to break
down what they are looking at. They then must consider the purpose of the image, why it was created, and how it may
be interpreted. Such an activity can be done individually, in collaboration with a partner, or in small groups to enhance
idea sharing and discussion.
Why: Reading images enhances students’ literacy skills in ways that reading text alone cannot. Reading images allows
students to interpret visual details that may have multiple meanings. Reading images allows students to practice their
observation skills and critical thinking skills, both of which are critical in all content areas. Reading images is also a
useful strategy for students who are struggling readers. It can enhance their visual literacy skills and challenge their
critical thinking skills. Reading images can be adapted to all content areas, allows for open discussions, and can
challenge student opinions. This is a great strategy to start a discussion.
When: Reading images can be used before, during, and after. This strategy is useful as a hook, by presenting an image
to a student at the beginning of a lesson or new unit to introduce a fresh topic and get them questioning what is ahead.
It allows them to make predictions about the new lesson and form questions they may want to explore throughout the
upcoming lesson. Reading images can also be used during a lesson. Students can be provided with an image as they
read a text, and use the image to guide their reading. They can interpret how the image and text are related. This
strategy can also be used after reading a text. Students can interpret how the image provided after the text is related to
what they have just read. It can also be reversed, in that students can predict what image they may associate with the
text they have read.
Variations:
Math- students can interpret a 3D representation of a shape, a data chart, or a graph
Science- students can interpret diagrams, data charts, or graphs
History- students can interpret historical paintings, drawings, or photographs related to significant events
English- students can interpret images of characters, comic strips, drawings, or charts
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Name: ______________________________________Date: ______________ Period: ________________

Let’s Interpret - Reading Images
Directions: Examine the following photograph and discuss the following questions in your small groups.
Please take notes as you discuss.

https://static01.nyt.com/images/2014/11/15/learning/VTS11-17-14LN/VTS11-17-14LN-superJumbo.jpg

1. List 5 basic elements you see in this photo:
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
2. Where may this photo have been taken?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
3. Where might you see this image?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
4. Why might there be a boy flipping in the air?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
5. What is a possible message from this photographer?
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
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Reading Images................................................................................................................. Brianna Jepson


What
o





How
o

Provide students with an image that has a strong meaning or context behind it.

o

Have students observe and analyze the image.

o

Ask questions that will provoke wonder about the image.

o

Instruct students to create three different titles that they believe would be fitting for the
image.

o

Uncover the meaning and context of the image.

Why
o



Reading Images is a great tool to help students develop a method for discovering the
meaning and context of an image or text. This tool will help students become more
aware of the context and background of images and text. This tool will require
students to think critically in order to analyze, describe, narrate and explain an image.
Research has shown that incorporating images in the classroom teaches students to
critically think about the subject and to question the author/artist.

When
o



Reading Images is a skill that challenges students to use a variety of strategies to
observe and analyze images. Reading images requires the students to analyze the
meaning and context of the image. Analyzing the meaning and context of images will
develop the students cognitive skills and will ultimately aid them in reading texts.

This tool should be used before introducing a certain unit to the class. This tool
introduces students to an image that could represent what is going to be focused on in
the class. Reading images could be used in an art class to introduce a specific art
genre, such as abstract art. Reading Images could be used in a history class as a tool
that requires students to analyze images from history and to observe the context of
the image. Reading Images could also be used in a science class to introduced
images of cells or other scientific images. This tool can be used in almost any content
area to develop a skill that requires students to critically analyze, narrate, describe and
explain images.

Sources
o

“Composition 8.” Guggenheim, 25 Oct. 2017, www.guggenheim.org/artwork/1924

o

Burke, Jim. Illuminating Texts: How to Teach Students to Read the World.
Heinemann, 2001

o

Finley, Todd. “Common Core in Action: 10 Visual Literacy Strategies.” Edutopia, 19
Feb. 2014, www.edutopia.org/blog/ccia-10-visual-literacy-strategies-todd-finley.

Name_________________________________ Date______________________ Period_________
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Reading Images
Directions: Analyze the painting by Kandinsky. Observe the movement, expression, line, shape and
color. Respond to the questions below the painting and formulate three titles that you think would be
fitting for the painting.

Questions:

1. Why are the shapes arranged the way they are?_______________________________________
______________________________________________________________________
2. What verbs could be used to describe this painting?____________________________________
______________________________________________________________________
3. What shapes can you make out?___________________________________________________
______________________________________________________________________
4. What was the artist's goal?________________________________________________________
______________________________________________________________________
5. How does the color influence the painting?___________________________________________
______________________________________________________________________
Create three titles for this painting:
1. _____________________________________________________________________________
2. _____________________________________________________________________________
3. _____________________________________________________________________________
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Reading Tests ............................................................................................................................ Brianna Hillyer
Summary of strategy:
What: In modern day, testing is one of the most widely used assessment strategies in schools. Whether formative or
summative, they are designed to measure what students know and understand. Due to the prevalence of tests, it is
critical that students learn how to properly navigate and read them. Thus, reading tests is a literacy strategy in
which a teacher explains or demonstrates to students how to properly read tests.
How: To do this strategy, a teacher needs to first introduce students to the guidelines that will help them properly
read a test. The guidelines are: skim and scan, do the easy ones first, read all the possible answers first before
answering, eliminate the wrong answers, paraphrase the question in your own words, watch out for traps, annotate
the test, try to answer the question before looking at the answers, read recursively, read the answer sheet, and
answer in the order that works best for you. These guidelines can be introduced in many ways. Some of the most
common methods would be through a handout or discussion, however, there are a variety of strategies that you
could make work. Use your creativity. Furthermore, I encourage you to have your students apply the information—
have them attempt to use the guidelines and reflect on their experience.
Why: Teachers should use this strategy, because all students will have to take tests throughout their school career.
This strategy will introduce students to a variety of tools that they will be able to use when they are taking tests
across all content areas. Teaching them the best ways to read and navigate the information on a test will increase
students’ confidence and reduce test anxiety. Furthermore, if students are aware of how to best read tests, they will
likely perform better and, as a result, achieve test scores that more accurately reflect their true knowledge and
understanding. This is critical, because tests are meant to measure content knowledge—not the ability to read and
take tests.
When: This strategy should be taught to students before they have to take a test (thus, before reading). It may be
beneficial to teach this strategy early in the term/semester, so students have the most time possible to interact with
and internalize the information, before they need to apply it. This way, when it comes time to take the first test,
students will have the tools necessary to best read and navigate the information. Furthermore, it is good to revisit
this strategy throughout the term, especially if you will be introducing a new type of test question.
Variations: The same guidelines for reading tests apply to all content areas. However, these guidelines can be
tailored to the specific types of test questions that will be on a content area test. Furthermore, teachers may vary
how the guidelines are introduced, based on their content area.
Math—may apply the guidelines when answering multiple choice questions/word problems.
Science—may apply the guidelines when analyzing graphs and data sheets.
English—may apply the guidelines when writing essays/short responses.
History—may apply the guidelines when answering multiple choice questions/writing short responses.
Spanish—may apply the guidelines when answering multiple choice questions/writing essays.
Music—may apply the guidelines when answering multiple choice questions/reading music.
Sources:
“Biology I Practice Test 3.” Mississippi Department of Education, 2012.
Burke, Jim. “Read Tests” Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH: Boynton/Cook
Publishers, 2000. 149-50. Print.
Gist, Robert. “S.M.A.R.T. Tests Taking Skills.” uccs.edu. University Colorado Springs, n.d. Web. 9 Oct 2017.
Nast, Phil. “Test Prep & Review Strategies for Grades 6-8.” NEA, National Education Association, 21 Feb. 2017,
www.nea.org/tools/lessons/Test-Prep-Review-Strategies-Grades-6-8.htm.
“Test-Taking Strategies.” North Shore Community College Student Support Center, pp. 1–13.
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Name: ________________________________________ Date: _________________ Period: ________

HOW TO READ A TEST
Directions: Read through the guidelines for test taking. Then, follow the guidelines while answering the
subsequent questions. When you are finished, write a sentence in the provided space explaining which guideline
was most useful to you when answering the questions and why.
Guidelines for test taking: 1) Skim and scan the material, so you can prioritize your time and attention. 2) Do the
easy ones first. 3) Read all the possible answers first before answering. 4) Eliminate the wrong answers. 5)
Paraphrase the question in your own words. 6) Watch out for traps, such as the word not and the phrases all of the
above and none of the above. 7) Annotate the test if you are allowed to write on it. 8) Try to answer the question
before looking at the answers. 9) Read recursively. 10) Read the answer sheet. 11) Answer in the order that works
best for you.
Question 1: Which of the following tools would a biologist MOST likely use to help magnify specimens?

a.
b.
c.
d.

Hand lens and ruler
Camera and computer
Microscope and hand lens
Telescope and compass

Question 2: Cells obtain energy from food by aerobic or anaerobic respiration. Which of the following compounds
is produced by anaerobic respiration but not aerobic respiration?

a.
b.
c.
d.

Water
Oxygen
Glucose
Lactic acid

Question 3: Which of the following is an example of connective tissue?

a.
b.
c.
d.

Ribs
Cartilage
Skeletal muscle
Intestinal linings

Question 4: A student is studying the inheritance of human blood types. Types A and B are codominant and O is
recessive to both. If a woman with blood type A and a man with blood type B would have children, what would be
the largest expected percentage for offspring with blood type O?

a.
b.
c.
d.

0%
25%
50%
100%

The guideline that was most useful to me when answering the questions was:

(don’t forget to say why)

____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
Answer Key: c, d, b, b
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Reading Tests .................................................................................................................... Andrew Thumann
Reading Tests (Burke pg. 149-150)
Teacher Applications

What is Reading Tests?
1. Reading tests is a strategy designed to help a student perform better on examinations by reducing
reading errors and recalling information from text.
2. Students will read over the test before starting the test in an attempt to familiarize themselves with
the questions being asked and hopefully spark their background knowledge and cognitive recall.
3. This strategy can be applied to all forms of assessment but works best on assessments without a
strict time limit, this allows the student to read the test in depth and not feel pressured by time.
How could Readings Tests be applied?
1. Reading tests can be applied on every assignment. Asking the students to skim and scan directions
and questions is the easiest form of reading tests that a teacher can employ.
2. Teachers should also explicitly go over specific questions and directions prior to allowing the
students to begin or complete an assessment.
3. A teacher should never write a test that makes it harder for their students to do their best. Avoid
trick questions, wordiness, and anything that would intentionally hurt your students’ performance.
Why should Reading Tests be used?
1. Reading tests should be used because to help students perform at their true ability level and not be
hurt by misreading instructions or questions.
2. Students will have time to familiarize themselves with the test or assignment before being thrown
into the examination.
3. Reading the physical test is as important to performing well on tests as that content of the test is.
When should Reading Tests be used?
1. Reading tests should be used prior to the beginning of the taking of assessments. It will allow the
students to understand the questions being asked and not be surprised by anything that arises.
2. Prior to taking the assessment, reading the test gives the students to identify the easy and hard
questions, after all, the easy questions are often worth just as much as the hard questions.
Variations of the task:
 Read through the test with your students rather than just telling them the steps and to read through
the test by themselves.
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Name: __________________________________ Date:_____________________ Period: ___________

How to READ TESTS!
Directions: As you look over your test, follow the given steps and make any notes to assist you in
your completion of the assessment.
1. Skim and Scan: (1-2 min) Flip through the test and get a sense of the terrain. Notice how many
questions are being asked, mark questions you find easy with an exclamation point, mark
questions you find difficult with a star. This will allow you to prioritize your attention.
2. Do the easy ones first: You get just as many points for the easy questions as you do for the hard
ones. Completing the easy questions will activate your background knowledge and help you figure
out the harder questions.
3. READ ALL OF THE POSSIBLE ANSWERS FIRST: Test makers often rely on inattentive
readers to make mistakes. Even if you know the correct answer and identify it, read the other
options to make sure there is not a surprise (i.e. all of the above) hiding.
4. Eliminate the wrong answers: If you cannot identify the correct answer, work backwards and
identify the answers that cannot be correct.
5. Paraphrase the question in your own words: This will help you better understand what the
question is asking.
6. Watch out for traps: Some tests will contain words such as not or both in an attempt to trip up a
student. Stop, and ask yourself what the question is really asking. Avoid answering questions that
include information from the passage, instead look for questions that answer the questions the test
is asking.
7. Try to answer the question before looking at the answers: This applies to multiple choice tests
specifically. This method gets you primed to identify the answer as soon as you see it.
8. Read recursively: Read, re-read, and read the text again. Good test takers constantly refer back to
the text the test may be referring to. On an essay assessment, pause periodically throughout the
writing process and re-read the instructions. This helps you judge to what extent you are
answering the question.
9. Read the answer sheet: Be sure to read and understand the answer sheet to make sure you are not
answering questions out of place and fail the entire exam.
10. Answer in the order that works best for you: Answer questions in the order that makes sense to
you, but have a system, perhaps placing an exclamation point or star next to skipped questions, to
mark questions you may have skipped.
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Name:______________________________________ Date:___________________ Period:___________

Founding Fathers Pre-Test
Based on your prior knowledge, answer the following questions to the best of your ability. Attempt to
refrain from guessing so that we can get an accurate depiction of your knowledge. Remember to follow
the steps for reading tests successfully! I believe in you :)
1. Which founding father went on to become the fourth President of the United States?
a. John Quincy Adams
b. John Adams
c. James Madison
d. Alexander Hamilton
2. Which three founding fathers are primarily credited with writing The Declaration of
Independence?
a. John Adams, Thomas Jefferson, Benjamin Franklin
b. George Washington, Thomas Paine, James Monroe
c. James Madison, John Q. Adams, George Washington
d. None of the above
3. Of the first five Presidents, who was the only one not to own a slave?
a. George Washington
b. John Adams
c. Thomas Jefferson
d. James Madison
e. James Monroe
4. How many men signed the Declaration of Independence?
a. 12
b. 27
c. 45
d. 56
5. In what year were the Articles of Confederation ratified by all 13 states?
a. 1777
b. 1781
c. 1783
d. 1789
6. In two sentences or less, describe the major differences between the Articles of Confederation and
the Constitution.
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________
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Repeated Readings ....................................................................................................... Ashley Ramirez
Sources: Burke page 183-184
“Camille Saint-Saëns Carnival of the Animals.” Classical Cat. Web.
What: Repeated Reading is a strategy to help students increase their comprehension with the text. The strategy can
help with students raise their confidence and engagement while reading a particular text. Repeated Reading
strategies can be very helpful to remedial readers who need to improve on their comprehension and
fluency.
How: Select a short passage of text that can be read three times by all the students in a short amount of time. The
first time the student reads the passage, using a different color, the student should underline words s/he
does not understand. The student will repeat this two more times, each time underlining words they do not
understand using a different color. Each time the student reads, the students should rate their
comprehension level using a scale either 1 from 10. After the student has read the passage three times, the
students should be able to write a question pertaining any aspect of the text they still do not understand and
discuss in small groups or with the whole class.
Why: Repeated Readings help students develop and improve their comprehension and other reading skills using
the text. The strategy can help with reading for different purposes such as identifying the style of the text,
or argument of the text. Repeated Readings can also help with finding and gathering factual information
from the text. Lastly, the strategy can help improve speech and fluency as well as confidence in reading.
When: This strategy could be done before or during the lesson. The strategy could be used before the lesson as a
way to introduce the unit, and see what the students know about the topic. The strategy would be best to be
done during the lesson because it would help them be more engaged with the text.
Variation:



Math – Theorems



Science - What is the Mitochondria, and its role in the cell



English – Selecting a passage from Shakespeare
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Name: _____________________________________ Date: _____________________ Period:______________

Repeated Reading for an Analysis of Saint-Saën’s “Carnival of the Animals”
Directions: Below is an analysis of the first movement: “Introduction and Royal March of the Lion.” Pick three
colors. Read the passage three times. For each time you read, choose a different color to underline words you do not
understand, and rate your comprehension from 1-10 (10 meaning you understood it perfectly). The last time you
read, write down a question you still have on any aspect of the text.
Movement I: Introduction and Royal March of the Lion
“The introduction begins with the pianos playing a bold tremolo, under which the strings enter with a stately theme.
The pianos play a pair of scales going in opposite directions to conclude the first part of the movement. The pianos
then introduce a march theme that they carry through the rest of the introduction. The strings provide the melody,
with the pianos occasionally taking low runs of octaves which suggest the roar of a lion, or high ostinatos. The
movement ends with a fortissimo note from all the instrument used in this movement.”

The First Time

The Second Time

The Third Time

How many words
were underlined?

Rate your
comprehension level
1 – 10

Question:
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Save the Last Word for Me (Wormeli 136-137) ...................................... Tyler Pham
Strategy summary:
- What it is: Save the last word for me is based on the notion of social learning. It puts reading and
discourse into a group setting. It also relies on the prereading step that students take before
engaging in this activity as they will comment on the text they have read beforehand. As a result,
students gain the ability to actively listen to their peers, give opinions about the text, and
ultimately engage in an active reading process.
-

How to use: Planning the activity follows 2 phases: before and during the activity
4. Before the activity, teachers assign the reading to the students, instructing them to note down
some sentences they think are important and worth discussing.
5. During the activity, teachers will divide students into groups. In the groups, each students will
take turns to read one sentence they noted down beforehand, but will not say what they think
about it right away. Instead, their peers will give opinions first, and the sentence reader will
have the last word.

-

Why: Students learn a great deal from engaging in discussion and collaborating with their peers.
This strategy takes advantage of the social learning theory and incorporates it into learning
literacy. In participating in group analysis of an assigned text, student can listen to their peers’
comments on the topic, thus understanding their opinions and gaining new perspectives of the text.
This strategy increases anticipation and suspense as the students who speak last will have to wait
for others to finish speaking. This is effective for their engagement, motivation and summarization
skill.

-

When: This strategy can be used during and after reading. When used during reading, it helps
students acquire more in-depth understanding of the text as they observe their peers commenting
on it. This is beneficial for them as they get direct help from their friends without even realizing it.
When used after reading, this strategy helps students summarize the text as they get the chance to
summarize what their classmates said before. This also consolidate what they learn and helps
retain their knowledge of the text.

- Variations:
- For Music classes, students can read or sing the lyrics of a song and take turns discussing
what it means, how it expresses the author’s intention, and what emotions it evokes.
- For History classes, students can read one sentence from a primary source, like the Declaration of
Independence, and discuss how well it expresses the main idea of the text.
- Biology and Chemistry teachers can have students read a sentence from an explanation of a
process (metamorphosis, or how to produce gasoline) and then comment on its significance on
explaining the process.
Additional resources:
- Wormeli 136-137
- http://www.ascd.org/ascd-express/vol4/414-video.aspx (this is the video we watched in class
about the strategy)
- https://www.facinghistory.org/resource-library/teaching-strategies/save-last-word-me
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Name:__________________________

Period:_________

Date:_________________

An excerpt from Desiree’s Baby: Save the last word for me
Direction: This paragraph is taken from Kate Chopin’s short story Desiree’s Baby. You will read
through this paragraph, highlight some sentences you think are significant and worth discussing.
You will then choose one of them to read aloud in your small groups. After you read it, your
peers will take turns commenting on it. After they all speak, you then will be the last to speak,
thus having the last word. Everybody in the group will have the chance to read aloud one
sentence.

She tried to speak to the little quadroon boy; but no sound would come, at first. When he
heard his name uttered, he looked up, and his mistress was pointing to the door. He laid aside the
great, soft fan, and obediently stole away, over the polished floor, on his bare tiptoes. She stayed
motionless, with gaze riveted upon her child, and her face the picture of fright. Presently her
husband entered the room, and without noticing her, went to a table and began to search among
some papers which covered it. "Armand," she called to him, in a voice which must have stabbed
him, if he was human. But he did not notice. "Armand," she said again. Then she rose and tottered
towards him. "Armand," she panted once more, clutching his arm, "look at our child. What does it
mean? Tell me." He coldly but gently loosened her fingers from about his arm and thrust the hand
away from him. "Tell me what it means!" she cried despairingly. "It means," he answered lightly,
"that the child is not white; it means that you are not white." A quick conception of all that this
accusation meant for her nerved her with unwonted courage to deny it. "It is a lie; it is not true, I
am white! Look at my hair, it is brown; and my eyes are gray, Armand, you know they are gray.
And my skin is fair," seizing his wrist. "Look at my hand; whiter than yours, Armand," she
laughed hysterically. "As white as La Blanche's," he returned cruelly; and went away leaving her
alone with their child. When she could hold a pen in her hand, she sent a despairing letter to
Madame Valmonde. "My mother, they tell me I am not white. Armand has told me I am not
white. For God's sake tell them it is not true. You must know it is not true. I shall die. I must die. I
cannot be so unhappy, and live." The answer that came was brief: "My own Desiree: Come home
to Valmonde; back to your mother who loves you. Come with your child." When the letter
reached Desiree she went with it to her husband's study, and laid it open upon the desk before
which he sat. She was like a stone image: silent, white, motionless after she placed it there.
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Save the last word for me ........................................................................... Andrew Thumann
(Wormeli 136-137)

What is Save the Last Word for Me?
1. Save the last word for me is a strategy designed to help students narrow in on a chunk of text, and
then articulate questions, points of confusion, main points, and analyze the meaning of the text.
2. Students should be able to gain a more in depth understanding of the text they read by working in
small groups and acquiring knowledge from their peers as well as discuss their opinions and
question about the text.
3. Students will read the text, formulate a question, opinion, main point, etc. and then share and
discuss with their group to spark conversation and gain knowledge of the text.
4. This strategy can be applied to all forms of text but is especially effective in long texts that can be
chunked, or very in-depth texts that need further discussion and analyzation.
How could Save the Last Word for Me be applied?
1. Save the last word for me can be applied in a variety of situations including literacy circles,
document analysis, problem diagnostics (math), and simply as a warm up exercise for the class to
remember what they read the night or class session prior.
2. Teachers should be sure to clarify whether they want a question to be asked, a conflict to be
presented, or a belief (related to the text) to be supported or challenged.
3. The teacher should really emphasize the discussion part of the activity as well as the students
ability to tie the reading to real world applications.
4. The teacher should also not forget that this strategy is reliant on the pre-reading process, a process
which must be taught in great detail prior to the implementation of the strategy.
Why should Save the Last Word for Me be used?
1. Save the last word for me should be used in an attempt to increase comprehension of difficult
texts. Discussion and the ability to let a small group of peers answer questions and discuss points
increases understanding and makes students feel more comfortable sharing.
2. This strategy also helps build a classroom community and increases the level of comfortability
between students.
3. By the time the groups have finished their discussion, most of the salient points from the reading
should have been covered. This allows the teacher to lead a simple and effective class wide
discussion or debrief.
When should Save the Last Word for Me be used?
1. Save the last word for me should be used when the class is reading difficult texts and need a
chance to consult their peers to fully understand what they are reading.
2. This strategy should be used when the class has time to read, evaluate, break into groups, discuss,
reconvene, and then debrief.
Variations of Save the Last Word for Me:
 Ask the students to identify, or create their own images to facilitate the discussion.
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Name: __________________________________ Date:____________________ Period: __________

Save the Last Word for Me! (Bill of Rights Style)

Directions: AS you read the Bill of Rights, follow the steps below to facilitate discussion within your
literacy circles. Then, create an image that you think best reflects the amendment your group spent
the most time discussing. Finally, write a brief three second summary of your picture!

1. AS you read the Bill of Rights, annotate the text and highlight any questions, concerns,
contradictions, or statements you find interesting.
2. Identify three or more sentences that you would like to discuss. These sentences could anger
you, pose a conflict, confuse you, or support or challenge one of your beliefs. Write these
sentences on a note card.
3. Choose one of your sentences to share with the group, if the sentence you most wish to share
has been taken, choose your second or if necessary your third choice.
4. Get together with your literacy circles and sit in a circle. Make sure to have your copy of the text,
your note card, and a notebook to take notes.
5. Pick someone to start and have them share their sentence. This person should not say anything
besides the sentence that they chose to share. After this person has shared, go around the circle
and have each person comment, refute, agree, question, or clarify the sentence that was chosen.
Finally, the originator of the line should finish the circle, thus getting the last word on the topic.
6. Once the first round is completed, begin step five again with the next person in line. Continue
this until everyone has had the opportunity to share and have the final word on their statement.
a. This process should take about twenty minutes so be brief but have substance in your
responses.
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Share One, Get One ................................................................................................ Kaitlyn MacDonald
Share One, Get One
A cooper at i ve l ear ni ng st r at egy.
What?
 “Share One, Get One” is a cooperative learning strategy and quick processing technique that
provides students the opportunity to “brain dump” information learned in lectures and from
readings into one location, which is often presented in the form of a matrix. This strategy
allows students to record concepts, facts, and/or skills they have learned from the content,
and then share their knowledge with their peers.
How?
1. Teach the content!
2. Then, have students take a break to process what they have learned.
3. Present them with a nine-square grid.
 Ask the students to record three different concepts, facts, or skills they learned
during the lesson.
4. Then, students will need to get up out of their seats! Students will fill in the remaining
squares of their classmates’ matrices with a concept that has not yet been recorded on
each matrix.
5. Once all nine squares are filled in with different concepts, facts, or skills, the students
may return to their seats.
(Wormeli 138-139)

Why?
1.
2.

This strategy forces students to actively interact with the material.
This strategy encourages participation, as students collaboratively share and build
knowledge on a topic.
(“Give One, Get One”)

When?
 This strategy should be done after the reading process. If students have to re-visit and
analyze the text, they are more likely to not only expand their knowledge of the content,
but also understand it in greater depth.
Variations
1. Strategy Variation:
a. Students can write a coherent summary of the information in their matrices into
sentence-form.
2. Various Content Areas:
a. Use in Science to learn about different scientists and their theories
b. Use in History to clarify meanings/main ideas of primary sources
c. Use in English to complete a story analysis
Sources
o
o
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“Give One, Get One.” Goalbook Tool Kit, Enome, Inc. , 2017.
Wormeli, Rick. “Share One; Get One.” Summarization in Any Subject50 Techniques to Improve Student
Learning, ASCD, 2005, pp. 138-139.

Name ____________________________________________ Date _______________ Period: ______

Share One, Get One
Directions: Read the 1997 news article titled “Diana Killed in a Car Accident in Paris.” Then, take a
break from the text and process what you have learned. Once you feel you have a good understanding
of the content, record three different concepts, facts, or skills you learned from the article in three of the
nine squares below. After, you have completed your first three squares, get up out of your seat! You will
fill in the remaining squares of your classmates’ matrices with a concept that has not yet been recorded.
You can only add one idea to another classmate’s matrix, but can add your ideas to as many different
students’ matrices as you wish. The Share One, Get One activity is complete once all nine of your
squares are filled in. Once that is all said and done, you can return to your seats! Happy sharing!

The Li f e and Deat h of Di ana, t he Pr i ncess of Whal es
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*Adapted from Jim Burke*

Diana Killed in a Car Accident in Paris
In Flight from Paparazzi -- Friend Dies
Paris, Sunday, Aug. 31 -- Diana, the Princess of Wales, was killed shortly after midnight today in an automobile
accident in a tunnel by the Seine. The accident also killed Emad Mohammed al-Fayed, the Harrods heir, and their
driver, the police said.
Diana's death was announced this morning by the Interior Minister, Jean-Pierre Chevenement. She died after being
hospitalized in intensive care at the Pitie-Salpetriere Hospital in southeast Paris.
A bodyguard was seriously injured, according to a police spokesman. 'The car was being chased by photographers
on motorcycles, which could have caused the accident,' a spokesman for the Prefecture of Police said. Several
motorcyclists were detained for questioning after the crash, Reuters reported, quoting police officials.
The Princess, 36, was divorced from Prince Charles, the Prince of Wales and heir to the British throne, last year.
She had vacationed with Mr. al-Fayed, 41, the son of Harrods's owner, Mohammed al-Fayed, on the French Riviera
earlier this month and had been expected to return to London today to be with her two sons, the Princes William
and Harry.
French radio stations reported that a spokesman for the British royal family in London expressed anger and said
the accident was predictable because photographers relentlessly pursued the Princess wherever she went.
The crash occurred 35 minutes past midnight in the Alma Tunnel, on the right bank of the Seine under the Place de
l'Alma, the police said.
The driver was hired from the Ritz Hotel in Paris. The Princess and Mr. al-Fayed had been pursued from the Ritz
Hotel, where they were believed to be staying after spending time together on the Riviera.
The Paris police said that the Interior Minister, Jean-Pierre Chevenement, and the Prefect of Police, Philippe
Massoni, had accompanied the British Ambassador in Paris to the hospital where the Princess was treated.
The police said the car was totally wrecked. The impact was so great, the car's radiator was hurled onto the knees
of the front-seat passenger. The Princess was in the back seat.
The site of the accident, in the Eighth Arrondissement, is on a high-speed road along the Seine with a divided
roadway as it passes under the Place de l'Alma to the Place de la Concorde.
On Aug. 21, Diana and Mr. al-Fayed, who is of Egyptian ancestry and is commonly called Dodi, flew to the French
Mediterranean resort of St. Tropez for their third holiday in each other's company in five weeks. Mr. al-Fayed's
father said in an interview with The New York Times in London last week that the two were simply 'young people
getting to know each other.'
British newspapers reported that Diana first met Mr. al-Fayed almost 10 years ago when he and Prince Charles
played polo on opposing teams. Films he had produced or co-produced included the 1981 Oscar-winning 'Chariots
of Fire,' 'The World According to Garp,' 'F/X' and 'Hook.'
Reportedly a multimillionaire, Mr. al-Fayed had homes in London, New York, Los Angeles and Switzerland and a
garage full of luxury cars. He was divorced after a marriage that lasted eight months in 1994. Diana was catapulted
into the public eye at age 19 in 1981 when it was announced that she was engaged to Charles, the heir to the
British throne and 12 years her senior.
The couple were married on July 29 that year in London in a ceremony watched by millions and billed as a 'fairytale wedding.'
Diana soon became a mother, to Prince William in June 1982, but by the birth of her second son, Harry, in
September 1984, her biographer Andrew Morton wrote in 'Diana: Her True Story,' she was already suffering from
bulimia and had attempted suicide five times.
From 1986, the first press stories began appearing of cracks in the marriage, and Mr. Morton later wrote that
Charles had resumed his relationship with a married friend, Camilla Parker Bowles, at that time.

Whitney, Craig B. “Diana Killed in a Car Accident in Paris.” The New York Times, 31 Aug. 1997, p. 1.
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Share One, Get One ................................................................................................................ Michael Dax
Source: Wormeli 138-139
Summary:
 The share one, get one strategy is a post-reading strategy that is used to allow students to take a
break from work, and move about the classroom. The assignment calls for students to list their
three most important or interesting findings from the text they read. Then, once students have each
come up with three different statements of their own, they will walk about the classroom, talking
with their classmates, in order to fill out the remainder of the table. This activity can be a very
short, and relaxing way to provide students with a worksheet that can serve as a reference for
future discussion or assessment on the content.
What to do:
 Select a text for reading or content for lecture
 Allow students to read text or implement lecture
 Have student draw a table with 9 squares, or provide a worksheet
 Model how the table should be filled out in front of the entire class
 Allow students independent time to complete top 3 boxes
 Allow students time to walk about the classroom, and fill out the remainder of their worksheets
 Come together as a class, and have students offer up their best answers
Why do it:
 The share one, get one strategy serves a few different purposes in the classroom. First, it allows
students to take a brief break from sitting in their desks and reading or listening to lecture. In this
activity, students are required to get up, and walk around the classroom, and interact with their
classmates. In addition to this, the worksheet that accompanies the activity, acts as a culmination
of important information from the content that was discussed in the class. During the activity,
students are required to write down what they found the most important, or most interesting from
the lesson that took place before hand; then, students share their knowledge amongst each other,
creating a worksheet that can act as a study guide.
When to do it:
 The share one, get one strategy should be used once reading has been completed, or at a breaking
point in the text. This is because, students must have enough content to decipher what they think is
important, as well as have enough to fill out each of the boxes on the table.
Variations:
 History: After reading about the outbreak of World War 1, students will use the information they
read to fill out important events, key figures, and interesting facts they found in the text.
 Science: After reading a chapter on cell behavior, students will fill out the worksheet with key
vocabulary, steps to behaviors of cells, and other interesting information they found in the text.
 English: After reading a novel, or section of a novel, students can fill out the worksheet with
themes, plots, rising actions, and other story elements they found in the novel. They may also use
character descriptions, important events, or other interesting moments they found in the text.
 Music: After analyzing a piece of music, students can fill the table out with parts they may have
trouble playing or singing. Students can also fill out the table with parts in the music they marked
as important to pay attention to, such as key changes, meter changes, etc.
 Foreign Language: After completing a reading, students can fill the table out with things they
learned about the culture of the country they are studying. Students may make not about things
like food, art, dance, entertainment, etc. Students may also mark vocab they either found important
to know, or had trouble understanding.
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Name:_______________________________________ Date:___________________ Period:__________
Directions: After completing the reading, each person is responsible for listing three different interesting
facts, information they learned, or something they found important in the top three boxes of the table
below. Once the top three boxes are completed, you will get up and move around the classroom, and have
your classmates fill out the remainder of the boxes with what they wrote. Each box must be filled out by a
different classmate, and there should be no repeats of information. Also, make sure to list the page
number the information was found on.
Share One, Get One
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Page:_____

Page:_____

Page:_____

Page:_____

Page:_____

Page:_____

Page:_____

Page:_____

Page:_____

SQ3R ....................................................................................................................................................... Meagan Rotramel
What:
SQR3 stands for Survey, Question, Read-Recite-Review. This strategy introduces some basic habits of
effective readers, and is most useful for textbooks or scholarly articles with headings.
How:
 Survey: Students skim through the reading, looking at titles, headings, subheadings, and any other major





text features that give them a sense of what the reading is about.
Question: Students form questions as they skim. They can turn the headings or subheadings into questions
that they will revisit as they actually read the text.
Read: Students read the text, attempting to answer the questions they formed in the previous step.
Recite: Students retell what the passage said in their own words. This can be to themselves or others.
Review: Students go back to their questions and clarify any answers they initially had form them. They
might also reflect on the questions they could not answer and use these as a way to extend the conversation
to the class or their group members.

Why:
 Provides scaffolding for students as they approach a new reading.
 Helps students practice good literacy skills, such as active questioning, reflecting, summarizing, and

reviewing.
 Explicitly connects the text to learning about specific concepts.
 Extends learning by generating questions beyond what the reading contains.

When:
 Before the students read, they will survey the text and form questions to give themselves a mental schema

of what to expect from the reading.
 During the reading, students will be looking at their initial questions, attempting to answer them, and
forming new questions.
 After they read, the students can also revisit their questions and answers to review what they learned,
answer remaining questions, and further discussion.
Variations:
 Jigsaw grouping: Have each student in a group reads a different section of the text, and they summarize
the content and teach each other what they read.
 Group discussions: For the “review” step, use the text students read as a basis for a group discussion about
its content.
 Written reflections: For the recite step, have students reflect on the article in a longer, written format.
 Study guides: Have the questions that students generate be used as study guides for the whole class.
Sources:
Burke, Jim. Reading Reminders, Boynton/Cook Publishers, Inc., 2000.
“SQ3R Reading Method,” Study Guides and Strategies, studygs.net.
“Classroom Strategies: SQ3R: Survey-Question-Read-Recite-Review,” Adolescent Literacy, adlit.org.
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Name:___________________________________ Date:_______________________ Period:__________

SQ3R
SURVEY
Skim the reading. Look at the title, introduction, and conclusion especially. What are some of the major
features of the text that jump out to you?

QUESTION
As you are skimming the reading, form questions that you might be able to answer as you read. One
way to do this is by turning the title and the headings in the article into questions.

______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
READ
Read the introduction and the passage you were assigned while referring to the questions you wrote
above. Try to answer the questions using the reading. You could also add new questions as they arise in
your reading, or revise the questions you wrote.

RECITE
In your groups, retell the passage you read in your own words. Take turns until all parts of the reading
have been covered and everyone in the group has spoken at least once.

REVIEW
Skim the article again, noting what questions you could not answer. Reflect on why you were not able to
answer them, and discuss these questions with your group.
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Sustained Silent Reading (SSR) ................................................................. JJ Joerger
Outside Sources: Krashen, Stephen. “Free Voluntary reading: New Research, Applications, and
Controversies.” RELC Conference, Singapore, April 2004.
Burke, Jim. “SSR.” Reading Reminders: Tools, Tips, and Techniques. Portsmouth, NH: Boynton/Cook
Publishers, 2000. 4-6. Print.
Summary
What: SSR, or sustained silent reading, is time allotted during the school day for students to read silently
without being interrupted. Students select trade books (novels, magazines, graphic novels, etc.) based on
their own interests. Students also reflect on the text by engaging in group discussions, reading logs, and/or
essays.
How:
 Provide a minimum of 10 minutes to actually read. Allot more time for post-reading activities. Decide
whether it will be a daily, twice-weekly, or once-weekly routine.
 The post-reading activity could consist of a discussion of the books with partners or small groups,
journal writing, or whole-class discussions.
 Using strategies such as wall charts, journals, SSR logs, post-SSR essays, or conferences, provide
more accountability for the students to read and encourage higher level thinking.
 The time allotted to SSR is for the purpose of motivating students to read, and therefore should not be
treated as a “free for all” period of time to do homework, silently play games on the internet, or
anything other than reading.
Why:
 SSR is one of the most effective ways to improve student reading at any level and is very cheap to do.
The student-controlled nature of SSR allows new interests to be discovered and the formation of more
positive associations with reading (which leads to reading more).
 The frequency of SSR is correlated to higher achievement on standardized tests.
 Improve student vocabulary, spelling, and reading comprehension – think ELL
o “ Language is too complex to be deliberately and consciously learned one rule or one item at a
time” – Stephen Krashen
When:
 SSR itself:
o Before: Starting the class period with SSR provides a way for students to get “settled in” while
improving their stamina, fluency, and engagement with reading.
o SSR log:
 During: Do NOT have students complete an SSR log during their reading. The reading
should be uninterrupted (sustained).
 After: Having the students complete the SSR log (or any post-SSR activity) after their reading
allows them to fully digest and reflect on what they just read.
Variations: SSR is not simply a strategy for use in an English classroom, as one of its main rules is
allowing students to choose a book of any topic that catches their interests. Any content area teacher could
have their own classroom library with trade books that are more content specific to widen students’
perspectives on what is considered “enjoyable reading.” This would be an excellent opportunity to
provide picture books to students in order for them to see your content area as less daunting.
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Name: _____________________________________ Date: ___________________ Period: _____

Six Squares for SSR Success
Directions: After your silent reading period, think about how you are reading by answering the questions
in each of the squares. Please use FULL sentences.

Book title:
Author:
# Pages Read Today: _____
# Pages Read Total: _____

Why did you choose this book?

I got distracted by

These words/phrases were
new/interesting to me

(circle from the following)

Classroom noises

My thoughts

Other

Describe:

Sketch or describe your favorite scene or
part from your reading.

Rate the book so far on the star scale (one
shaded star = definitely would not recommend to
a friend, five stars = definitely would recommend
to EVERYONE).

Explain your rating with a summary of the
reading
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Sustained Silent Reading (SSR) ........................................................... Josh Yamamoto
(Burke pg 4-6)

What is Sustained Silent Reading?
I.
Sustained Silent Reading is a strategy that gives students opportunities to improve literacy skills
of reading and communicating what they have read.
II.
Students will have a chance to independently read which will facilitate their growth as individual
readers and share what they’ve read which would facilitate their growth as effective interpreters.
III.
Usually completed with chosen books of student's choice to get the comfortable with reading.
How could Sustained Silent Reading(SSR) be applied?
I.
SSR could be used for a short period of time everyday or several times a week depending on the
time available for teachers to set aside for reading independently.
II.
10 minutes minimum is recommended.
Why should Sustained Silent Reading(SSR) be used?
I.
The SSR will activate interest in reading and help students improve reading, writing, and
speaking skills by constant exposure to reading opportunities.
II.
Students will be allowed to explore a variety of different texts through reading or through hearing
about other texts from peers.
A. This would be a great opportunity for students to investigate a wide diversity of text.
When should Sustained Silent Reading(SSR) be used?
I.
When applied to the Before/During/After reading framework, Sustained Silent Reading should be
used during reading and then students will focus on discussion after silently reading.
A. Discussion could be facilitated in a small group setting.
B. Students with needs could be strategically paired with effective students.
Variations of the task
● Silent reading text that students may be struggling to understand and then discussing
interpretations afterwards.
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Name___________________________________ Date_____________________ Period___________
Sustained Silent Reading(SSR) Log
Directions: You will be asked to write a personalized response to the reading that you’ve chosen for
today. In your response think about what you may have been confused by, words you didn’t know, and
what your thought process was during reading.
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Summarization Pyramid .......................................................................................... Shirin Hoseini
Summarization in Any Subject: 50 Techniques to Improve Student Learning-by Rick Wormeli (p.155-157)

What? What is the strategy?




Summarization Pyramid is a literacy strategy that allows students to effectively summarize information by
responding to certain prompts
The pyramid consists of 5-8 lines differing in size to create a pyramid shape and there are 5-8 prompts for
each line respectively
The prompts usually get more complex, require more thinking and a longer response as you go down the
pyramid

How? How is the strategy done?





The strategy is done by making a pyramid shape with usually 5-8 lines
You can add more lines for some topics that require more prompts
For each line, choose prompts that yield one-word or short answers for shorter lines and longer responses
for longer lines.
Choose prompts that will allow students to interact with the intended topic in many ways.

Why? Why do we use this strategy?




This strategy helps students to pick out information that is important because they’ll be asked about the
important information in the prompts.
It allows students to interact with the topic in many different ways which can help students to understand
the reading more in depth.
To learn something from more than one angle, one needs to understand it well and this strategy can help
students with understanding at a higher level because they have to answer prompts that focus on different
aspects of the topic.

When? When should we use this strategy?



This strategy could be used after reading because it is meant to help students in summarizing a text, and to
be able to summarize the text and answer the prompts, the students must read the text first.
Summarization pyramids could also be used during reading or instruction for the students to summarize one
part of the larger concept (e.g. section 4 of chapter 2 about linear equations before moving on to section 5
of the same chapter); this will help the teacher to bring the students’ attention to important content within
the unit and to monitor student understanding.

Variations?







The variations will be largely due to the written prompts specific to each content area although the pyramid
itself could also vary based on shape and size or one could even choose to use a different shape other than a
pyramid (tree with roots, ziggurat, clouds, etc)
Math: Shape could be a bar graph or a pie chart depending on the topic
Science: Shape could be clouds for example to talk about types of clouds
History: Shape could be a ziggurat to express information about Mesopotamia
Geography: Shape could be a Yucca plant when talking about the desert
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Name…………………………………

Date………………………

Summarization Pyramid
Directions: After reading our chapter about the number π, look at each prompt below and then provide an
answer on the matching line of your summarization pyramid. The length of your answers should
correspond to the length of the line.

1.
2.
3.
4.
5.
6.
7.
8.

Provide a synonym for number π
Name one or two topic that relate to this number
List three facts about the number π
Write a formula that we use to define this number (Hint: it’s related to the circumference of a
circle and it’s diameter)
Write a book title or news headline that would capture the essence of number π.
Describe/name people who would use π for their job.
Explain some reasons why we study π.
Explain what you learned from studying π.

1.---------------------------2.------------------------------------3.-----------------------------------------------4.-------------------------------------------------------5.----------------------------------------------------------------6.------------------------------------------------------------------------7.---------------------------------------------------------------------------------8.-------------------------------------------------------------------------------------------
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Summarization Pyramids .......................................................................... Meagan Rotramel
What:
 Summarization pyramids are graphic organizers that are often used for reviewing a topic. Their format
consists of a series of lines that gradually increase in length, with questions or prompts for each line. The
idea is for the work to get more in-depth throughout the pyramid, generating longer and more complex
answers as the pyramid is read.
How:
 Adjust and modify the pyramid to fit any topic and purpose
 Typically use 5-8 lines per pyramid
 Lengthen lines as the pyramid goes down
 Try to choose prompts that ask for answers of the appropriate length for each line. Start with one or twoword answers for shorter lines, and longer answers for longer lines.
Why:
 Summarization pyramids are versatile and can be adjusted to any content area or ability level.
 The different levels allow students to engage with the material in multiple, individualized ways.
 They are useful for review as students use them to organize and see essential elements of a topic.
 They improve recall by providing a visual and varied way to look at topics.
 They are easily used as a formative assessment to see how well students understand a topic.
When:
 During reading, students can use the pyramids as a note taking device.
 After reading about a topic, students can use this tool to summarize and review what they’ve learned.
Variations:
 Jigsaw grouping
o

Students explore different topics and present their pyramids to other students OR

o

Students fill in different sections of the same pyramid and teach each other the information

 Varied length
o

Can allow more than one line for longer writing

 Can be used in any content area, with many possibilities
o

After any unit of study, summarization pyramids can be used to review major vocabulary and
concepts by asking students to generate synonyms, definitions, and examples

Sources:
Wormeli, Rick. Summarization in Any Subject, Association for Supervision & Curriculum Development,
2005.
“Summarization Pyramid.” Student Engagement Strategies, 2009,
http://sestrategies.wikispaces.com/Summarization+Pyramid.
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Name:___________________________________ Date:_______________________ Period:__________

Summarization Pyramid
Directions: You are each going to be assigned one of the literary techniques (i.e. metaphor, simile, personification,
etc.) that we’ve learned to review and explain to your group members. For each line, answer the prompt directly
above. If you need more room to write, you can write in the margins or above the next prompt. Be prepared to share
your work with the rest of your group.

Literary Technique
____________________

Synonym for technique
___________________________

Short definition
_____________________________________

When this technique would be used
_____________________________________________

One self-generated example of this technique
____________________________________________________

Two examples of the technique in the book
____________________________________________________________

A question I have about this technique
____________________________________________________________________

What I learned about this technique
_____________________________________________________________________________________
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Vocabulary Squares............................................................................ Rami Halabi
Sources: VS: Burke pg. 268, 270. CC: Vacca pg. 264-266
The what: A Vocabulary Square is one of many strategies to help a student interact with and remember
vocabulary. It is a simple 2x2 square that prompts the student to write down different aspects of the
vocabulary word in question. One of these squares must include the dictionary, or real definition of the
word. The others however are a little more malleable. Another square could have a picture or logo the
students create to remember the word. Word variations/synonyms are also a common box to use in this
method. And the last square Burke suggests is the root/part of speech of the word.
A concept circle is similar; however, the main difference is they are usually already filled out. This
strategy has many variations. One way to use this is to ask the student to define a word or identify an
object. Another is to have the student identify an incorrect characteristic of the word. The main difference
with concepts circles is that a teacher would use these with information a student already knows.
The how: Whether you do this before, during, or after really determines how this strategy is used. If you
are using this as a before strategy, this could be assigned the day before the vocabulary is used in context
as long as definitions are provided. If you are doing this during a reading in class the class can jot down
ideas as you are teaching them the vocabulary. Another in class option could be have students jot down
words they do not understand and/or key vocabulary and have them fill in the boxes as they find those
words.
The why: Vocabulary is an important tool for any subject area and can greatly determine the success or
failure of a student in a particular subject. By using strategies like this one, the students are getting
exposed to these words multiple times and in multiple ways. In addition, by giving the students some
freedom to define the vocab in their own words, the strategy helps them remember the information more
easily.
The when: This strategy would be most effective during a reading/lesson. It is easier for the students to
contextualize the words as they come across them in context than to look ahead or back at the vocabulary.
If this was used as an after activity, it would be more of an informal assessment of what they remembered.
Unless provided with the definitions, before would not make much sense due to the lack of context with
the vocabulary.
Variations:






Every subject has vocabulary so here are a couple non-vocab specific ways this strategy may
adapted to fit different information.
Math: Using the square categories as: numeric equation, when is it used, variables, and how to
solve. This may help students remember certain equations and how they are used
History: Could be used for a historical person/important even. Boxes could include: dates, where
they were born/where did it happen, significance/impact, drawing of the person/event. While this
may not be vocabulary it can take the idea of the boxes and adapt them in a different style.
Science: Can be used for chemical compounds. Boxes include: drawing, acidic/basic, what is used
for, common names (if there are any)
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Name:___________________________________

Date:_____________________

Period:______

Vocab Square for Articulation
Directions: As we discuss the different types of articulation fill out the following grids with the name of the
articulation, the English translation of the articulation, and give a short description of the articulation in your own
words.

Self-Definition:

Legato
Translation:

Self-Definition:

Actual Definition:

Draw it:

Actual Definition:

Accent
Translation:

Self-Definition:

Slur
Translation:

Self-Definition:

Draw it:

Actual Definition:

Draw it:

Actual Definition:

Staccato
Translation:

Draw it:
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Vocabulary Squares and Concept Circles.................. Brianna Jepson
What:




A Vocabulary Square is a tool that requires students to analyze a vocabulary word in four
different ways. The root/prefix provides the student with a background. Variations of the word
require the students to think of a different version of the word. Drawing the word creates a visual
understanding. The definition provides the students with a concrete fact.
The Concept Circle is a tool that requires the students to critically look at a concept. It also
requires students to relate words to the concept which will create a deeper meaning for the
concept.

How: Vocabulary Squares
 Provide students with template of Vocabulary Square.
o Variation: Have students create their own Vocabulary square.
 Introduce vocabulary words to students.
 Have students determine the root/prefix of the word, variations of the word and the definition.
 Require students to draw an interpretation of the word, or something that will help them
remember the word.
 Concept Circles
 Provide students with Concept Circles that have clear and concise descriptions of the concept
within the circle.
 Have the students write down the concept that correlates with the words in the Concept Circle.
o Variation: Provide the students with the concept and have them fill in one section of the
circle that will describe the concept.
Why: Vocabulary Squares and Concept Circles serve as great tools that will aid students in
understanding vocabulary words/concepts. The Vocabulary Squares and Concept Circles require
students to decipher words/concepts and extend the meaning of the words/concepts. Research shows
that vocabulary is one of the key elements of student success because they will have a greater chance of
understanding of material and will have the tools to decipher text.
When: The Vocabulary Squares and Concept Circles should be used after an introduction to
vocabulary/concepts, or after a reading assignment. Students will use Vocabulary Squares and Concept
Circles to establish a meaning to vocabulary words/concepts that they have learned. These tools will be
used to recall information and to elaborate the meaning of the vocabulary words/concepts. This tool can
be used in any content area to review and develop the students vocabulary.
Sources:
 Ascd. “Chapter 1. What Does the Research Say About Vocabulary?” What Does the Research
Say About Vocabulary?
 Burke, Jim. Reading Reminders: Tools, Tips, and Techniques. N.p.: Boynton/Cook, 2000.
 Project, The Art Genome, and Sarah Gottesman. "9 Italian Art Terms You Should Know." Artsy, 18 Aug.
2016.
 Vacca, Richard T., Jo Anne L. Vacca, and Maryann Mraz. Content Area Reading: Literacy and Learning
across the Curriculum: Pearson, 2014.
Name:____________________________________________

Date:___________________________
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Vocabulary Squares and Concept Circles: Art History Terms
Directions for Vocabulary Squares: After reading the article about Art history terms, fill in the
separate boxes inside the Vocabulary Squares. Write the root/prefix of the word in the first box,
write possible variations in the second box, draw a picture that will help you remember the word
in the third box and write the definition in the fourth box.
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Web Quest ................................................................................................................................... Lyli Chavez
www.questgarden.com
webquest.org

What: A webquest is an inquiry oriented online tool for learning. Any teacher can make their own
webquest, but there are thousands of online examples readily available for one to use. They typically
involve group work and are built around resources that have been preselected by the teacher--Students
spend their time USING information, not LOOKING for it.
How:
➔ Introduce the Webquest: Give a brief description of what the webquest is about to begin engaging
the students. The goal of the introduction is to make the activity desirable and fun for them.
➔ Present the task: Tell students what they will need to inquire on and accomplish during this
webquest. The teacher will select resources and create an activity that uses these resources in
which students will produce a final product.
➔ Process: This is a description of the steps learners should go through in accomplishing the task,
with links embedded in each step.
➔ Evaluation: Create a rubric to assess the student’s work.
➔ Conclusion: Summarize the webquest and ask the students to reflect on their completed work and
inquiry process.
Why: Not only do webquests encourage collaboration and problem solving, they are extremely versatile
and can simulate real world, work-related tasks. Webquests also expose students to reliable sources and
allows them to practice navigating through a variety of different websites.
★ Studies find evidence that state Webquests promote self-efficacy, high academic achievement,
and leadership within students (http://webquest.org/index-research.php).
When: A webquest is like a Before/During/After activity all in one. Webquests can take as short as one
day to as long as several weeks to complete. A webquest can be used to introduce a new unit, can be
completed simultaneously with a unit, or be used as a final project for a unit. The possibilities are, quite
honestly, endless!
Additional Sources:
● http://www.thirteen.org/edonline/concept2class/webquests/index.html
● http://warrensburg.k12.mo.us/webquest/teacher_quest/index.htm
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Name:_____________________________________

Date:_____________________________

Period: ______________

Webquest: Minorities in Mathematics
Directions: Go to your email and open the link I have sent you
(http://questgarden.com/195/27/6/170701123732/index.htm). Everything you need to know in
order to complete the task will be in the webquest. As a class we will go over what the webquest
asks of you. Use this sheet to begin thinking about who your group will be researching and jot
down any notes you may want to include in your final presentation.

The mathematician our group is researching is:______________________________________________.
The reason we chose this particular person (1-2 sentences):
_________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________
_________________________________________________________________________________________________________________
Notes:
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Webquests .................................................................................................................................... Lukas Stoutenour
Sources: Webquest.org, questgarden.com,
warrensburg.k12.mo.us/webquest/teacher_quest/index.htm, and Content Area Reading by
Vacca, pg. #54
Summary:
What is a Webquest? A webquest is a strategy for teaching literacy with regard to websites
and the internet. A webquest is a teacher designed webpage, with its own URL, that provides
student with a series of tasks that require the use of various websites (which are generally
provided). They are typically organized using this format: introduction, task, process, resources,
learning advice, and conclusion.
How to do a Webquest? There is not really a right way to do a webquest, but it starts with
creating your own webpage, which is made easy with resources such as Webquest.org and
zunal.com that provide a template for webquests as well as publishing them for you. In general,
webquests start with an introduction that puts students in a hypothetical situation and then the
learners are assigned a role in said situation. In the task section, students are provided with
information that will guide their search. The following process section outlines the steps that the
students will need to take to complete the task. As for the resources section, it will provides the
students with links to online resources that will need to be accessed in order to do the
assignment. Finally, the conclusion summarizes what the students should have learned through
this process.
Why do a Webquest? We live in a digital world and it is difficult to anything, not just from an
educational standpoint, without some connection to the internet and social media. So, it is
essential that content literacy is taught with regard to the internet. Furthermore, this type of
activity is great for engaging learners, as it provides the students with a degree of freedom in
which they are making discoveries independently.
When to do a Webquest? Webquests can serve as a really good before reading strategy, if
you are trying to get students exposed to some topics relevant to the unit through the internet.
They can function as a during reading strategy as well. If the internet is the main resource for
reading, you can guide the students through the webquest designed webpage that you created.
Finally, webquests can be an after reading strategy if you want to give your students more
freedom and have them do a project or larger assignment through this concept with less
guidance and more exploration.
Possible variations? You can pretty much do anything with a webquest. Teachers can change
the organizational structure, add or remove sections, or make students come up with their own
ideas for certain parts of the webquest. You can give more or less guidance to the students
depending on the resources your provide them with. There are tons of examples listed on the
links at the top of the page for all content areas, but here are some content specific examples:
1. Music: Use a Webquest to find information on one or more famous composers and
compare and contrast the lives of those composers.
2. History: Send the students to a series of primary sources on a specific historical event.
3. Math: Have the students research through a series of websites on a specific concept to
get them acquainted with the material before you teach it.
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Student:____________________________ Class:________________

Date:_________________

2 Days in Spain
URL to Webquest: http://zunal.com/webquest.php?w=361730
Directions: At your computers, go to the internet and type in the URL above to get today’s activity. You
will be doing a webquest in groups of 3. Imagine that you and your partners have won a 2-day,
expense free trip to Spain. Where will you go? Where will you stay? What will you eat? You all will
make an informal itinerary below for your trip using the webquest I have prepared. You do not need to
include times or specific days, but you must have at least 6 examples of attractions, 6 examples of food,
and 2 examples for lodging, as well as a reason for each example (which can be short and personal. i.e.
“It looks cool and ‘so-and-so’ really likes architecture.”) Assign each person in the group a section, but be
sure to communicate with each other throughout the process. Follow the steps provided in the webquest.
Have fun!
Lodging

Food

Attractions
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Credibility of a Website .............................................................................................. Andrew Vogel
Outside Sources: Vacca 40-42 and Burke 135-136
Ostenson, Jonathan. "Skeptics on the Internet: Teaching Students to Read Critically."
English Journal (2009): 54-59. Web.
Bronann-Bender, Jennifer. "You Can't Fool Me: Website Evaluation." Library Media
Connection (2013): 42-45. Web.
What: Website credibility is a strategy used to help students realize the importance of
looking in-depth at a website to gain a sense of its reliable. This is extremely important
skill to teach because there is a lot of information on the internet and students need to be
able to sort through this information to find reliable sources. It also influences students
to not take a web page for face value because students are looking at information such as;
who the author is, awards the website has received, and the date of publication.
How: Students can use a framework devised by D. Leu. This framework consists of
“examining what biases the site may contain, determining how reliable the site is,
determining the accuracy of information on the site, and synthesizing the information
presented on the site in a meaningful way.” Using these steps students are able to achieve
reliable, bias free, and accurate information.
Why: Performing this strategy helps develop the understanding that not all websites are
good sources of information even if the website looks like a good source. There are many
websites on the web that share the same characteristics of a credible source, by going
through the worksheet students can find if the source is credible. The purpose of the
worksheet is to guide students to look in places where important information in that
related to the reliability of a website. By guiding students through this process, they are
developing the skill necessary to identify what makes a website credible.
When: This activity would best be completed before the start of a research project. In
doing this before, students are going into the project knowing the types of sources to be
looking for, for a research project. This could also be used during and after reading. For
collecting data to see if the website is bias free, accurate, and reliable.
Variations: This strategy can be used in all content areas by using a generic worksheet.
But this can be made content specific by changing the worksheet to address websites that
students may use in a content area.
-

http://www.dhmo.org/

-

http://zapatopi.net/treeoctopus/
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Name:_________________________

Period:________

Date: _______________

Website Credibility
Directions: After logging on to your computer, open google chrome and type in this
web address: http://zapatopi.net/treeoctopus/ . Once you are on the website answer
the following questions about the page. The evidence you gather will help you gain an
understanding of the credibility of the website.
1. Does the web address end in .gov, .edu or .org?
_______________________________________________________________
_______________________________________________________________
2. Who is the author or company that runs the cite and are there credentials
listed?
_______________________________________________________________
_______________________________________________________________
3. When was the page updated?
_______________________________________________________________
_______________________________________________________________
4. Does the web page site sources where the information came from?
_______________________________________________________________
_______________________________________________________________
5. Is only one side of an issue presented?
_______________________________________________________________
_______________________________________________________________
6. Can you verify the facts, by performing other searches?
_______________________________________________________________
_______________________________________________________________
7. After looking at the website, is this source reliable, bias free, and accurate?
Why?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
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Word Problem Roulette....................................................................................... Kacey Carpenter
WHAT?
 Word Problem Roulette is a math literacy strategy that increases students’ ability to
articulate their mathematical steps in words rather than symbols.
HOW?
 There are some specific steps that must be done in order to ensure the most success.
1. First, the students get into groups and the teacher hands them the handout
with the word problems on it.
2. The students have to pick a problem (roll a dice, pick a card, etc.) read it, and
in their group, discuss the steps they would take to solve the problem. No
writing or drawing.
3. The groups discuss how they believe the problem should be solved and come
to a consensus on the process.
4. The group members take turns writing step-by-step instructions for how to
solve the problem. All members of the group participate in the writing part.
5. Lastly, one member of the group volunteers to read the steps carefully as
another member of the group writes the mathematical symbols that correspond
to each step on a whiteboard or something equivalent. For example, if the
sentence is “divide by 2 on both sides of the equation”, the writer would
physically divide the numbers by two on the board and calculate it.
WHY?
 This strategy allows the students to gain practice in a very important skill in mathematics
– learning to articulate mathematical steps verbally. The more students are able to
explain their thinking, the better they will remember and understand the steps they are
taking. This is especially useful for auditory learners. The students are also able to
communicate their thinking with their peers, and they can listen to each other’s processes
and opinions on problems in order to solidify their own understanding.
WHEN?
 This strategy is most useful during instruction. The students are able to dive deeper into
the meaning behind mathematical processes in order to develop a better understanding.
Learning how to verbally explain problems is a key component in understanding how to
do the problem in general.
VARIATIONS:
 While this strategy is technically made for math classes, there is a benefit across all
content as well. The skill of developing spoken language and being able to transform
ideas from the mind into words is crucial in all subjects. The students may discuss and
then write step by step sequences that lead to World War 1. They could also discuss and
write the events in a literature text that lead to the climax. While “word problem roulette”
may be specific to math, the skills involved in this strategy are not content-specific.
Sources:
“Teaching Reading in Mathematics” by Mary Lee Barton
Literacy Strategies: https://sites.google.com/site/literacystrat/word-problem-roulette
Free Math Tutorials: http://www.analyzemath.com/high_school_math/grade_10/problems.html
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Name:_________________________________Date_______________P._______
WORD PROBLEM ROULETTE: Right Triangle Review
Directions: Each of your pods should have a stack of notecards. Don’t look at them, mix them up, and
spread them out across your tables. To start, pick a random notecard-that will be the number that
you will do on this worksheet. Then, as a pod, read through the problem and DISCUSS the steps that
you would take to solve this problem. DO NOT write anything down during this step. After you’ve
come to a consensus on the process, one by one write step by step instructions on how to solve the
problem. Every member should write, but please continue to discuss and help each other. Once
you’ve written the entire process, do it all over again and pick a new notecard. Write your
instructions on separate notebook paper. It is OK if you don’t finish. Good Luck!!

1. A standard sheet of printer paper measures 8.5 inches by 11 inches. What is the
length of the diagonal for a standard sheet of printer paper?

Round your answer to the nearest tenth of an inch.

2. What is the length of the diagonal, d, of the rectangular prism
shown to the right? Round your answer to the nearest tenth.
3. Find K

4. A flagpole broke in a storm. It was originally 81 feet tall. 28 feet are still sticking
straight out of the ground, where it snapped, but the remaining piece has hinged over
and touches the ground some distance away. How far away is the end of the pole from
the base of the pole along the ground?
5. Bugs Bunny was 33 meters below ground, digging his way toward Pismo Beach,
when he realized he wanted to be above ground. He turned and dug through the dirt
diagonally for 80 meters until he was above ground.
What is the angle of elevation, in degrees, of Bugs Bunny's climb?

Round your final answer to the nearest tenth.

6. If the angle of elevation to the top of a tree is 20°. How far are you away from the
tree, if the tree's height is 31 feet? Round your answer to the nearest tenth.

Word Problem Roulette ............................................................................... Ryan Grannemann
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What is it?
Word problem roulette is a way for students to discuss/collaborate on a word problem. The students will first discuss how to
solve the word problem. Then when they have agreed on a solution to the problem, each student will write one sentence
without using any symbols to solve the problem. They will then pass it to their neighbor. They will continue this process till
the problem is completed.
How to use it?
1. Divide the class into groups, and give them some sort problem that requires multiple sentence to complete.
2. Explain that they are supposed to solve the problem verbally only. (No writing or drawing).
3. Once the group has agreed on a solution, tell them to write out one step/sentenced to the solution strictly in words (no
symbols). They will then pass it to their neighbor.
4. Once all the groups have completed the problem, ask one member of the group to read their solution to the class. At the
same time as one student is reading their solution, another student in the group will be at the board writing out the
solution using symbols.
5. You can ask multiple groups to repeat step 4 and compare the solutions.
Why to use it?
There are several reasons to use a word problem roulette. This literacy strategies practices important literacy skills:
collaborate as a group, summarize information, analyse a situation, elaborate ideas through their writing and explain ideas
verbally. By allowing the students to explain themselves in a group setting and collaborate, the students will increase their
comprehension level of the material. A word problem roulette is an extremely effective way to recursively teach an idea as
well.
When to use it?
 Before: This strategy could be an effective before activity because you could use it as a preview to new material. The word
problem roulette forces group collaboration. Thus, it can be modified to get students to talk about a topic they may or
may not have knowledge on. They will also be asked to write a response. This will prime the students for the upcoming
lesson and practice their writing skills.
 During: This strategy is effective during reading activity because the students could be asked to stop and do this exercise in
the middle of a lesson or reading. They could be asked to use this same concept but focus on a question on the current
read/ lesson to increase their comprehension levels.
 After: This literacy strategy is most effective when used after a lesson or reading. The students are being asked to discuss,
collaborate, summarize, write and explain the solution to some problem. Thus, this literacy strategy focuses on several
skills that will help the students revisit the information they learned while working together in a group.
Variations for other Disciplines
 History/ English/ Spanish: You could ask the students to use this roulette strategy after read a document/ story to
summarize or analyze.
 Science: You could ask them a word problem that has to do with do with a rain cycle.
 Music: You could use the roulette strategy to analyze a song.
Resources
 Barton, Mary Lee. Teaching Reading in Mathematics. ASCD, 2002.
 http://www.redesignu.org/design-lab/learning-activities/word-problem-roulette
 https://bernhardstrategies.weebly.com/word-problem-roulette.html
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NAME:_______________________ Date:___________________ Period:__________________

WORD PROBLEM ROULETTE
Pythagorean Theorem
Directions: Read each problem below, and discuss a solution with your group. Do not write anything
during the discussion. This should be an oral discussion only. When the group is satisfied with the
solution, write a report of the solution, sentence by sentence. Each person in the group writes one sentence
and then passes the solution report to another person to write the next sentence. Use only words (no
symbols) to write the solution report.
1. The foot of a ladder is placed 6 feet from a wall. If the top of the ladder rests 8 feet up on the wall, how
long is the ladder?

2. The bottom of a ladder must be placed 3 ft. from a wall. The ladder is 12 feet long. How far above the
ground does the ladder touch the wall?

3. John leaves school to go home. He walks 6 blocks North and then 8 blocks west. How far is John from
the school?

4. Scott wants to swim across a river that is 400 meters wide. He begins swimming perpendicular to the
shore he started from but ends up 100 meters down river from where he started because of the
current. How far did he actually swim from his starting point?

5. A ramp is placed from a ditch to a main road 2 ft. above the ditch. If the length of the ramp is 12 ft.,
how far away is the bottom of the ramp from the road?
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Word Sort ............................................................................................................................................... Rachel Brauns
A Word Sort (Gillett & Temple, 1983) is a small group activity. Students list key words from a reading
selection or alternatively, the teacher may provide a list of terms prior to the reading activity. Students
identify the meaning and properties of each word and then "sort" the list into collections of words with
similar features. This "sorting" process links students' prior knowledge to the basic vocabulary of a
reading selection. Word sorts also help students develop a deeper understanding of the key concepts. They
can also be used to develop complex reasoning skills such as classification and deduction.
Vacca and Vacca (1996) describe two forms of Word Sorts:
e.

Closed Word Sort–The teacher provides the categories (and the specific features of
each) to the students. The students then match the words with the features to create
the word collections.

f.

Open Word Sort–The teacher provides only the list of words. Students work
together to discern the common features and to describe the categories for
collecting the word groups.

Steps to a Word Sort:
1. List between 10 and 20 key vocabulary words from a reading selection on the chalkboard or on
index cards.
2. Divide the class into small groups of 4 or 5 students. (Distribute the index cards if this method is
used.)
3. For a Closed Word Sort, provide students with the categories into which they will sort the
vocabulary words. For an Open Word Sort, instruct the student teams to suggest categories for
organizing the words.
4. Allow 10 to 15 minutes for the student teams to assign the words to the appropriate categories.
Model this process to students by “thinking aloud” as cards are sorted.
5. Conduct a class discussion with each group presenting their word list for one of the categories.
Require the students to defend their sorting of terms by asking about the common features of the
categories and how each specific word meets these criteria.
When to use Word Sorts:




Before reading, giving students the list of vocab words allows them to focus on the words and
their meanings as they read
During reading, this strategy motivates students to read the text and use context clues to
understand the words. The strategy also helps students build classification skills as they read,
allowing the students to practice picking out main ideas and key concepts.
After reading, students will have a comprehensive list and a way to remember the important
points in the unit and/or piece of text.

Resources:



Lenski, Susan D., Wham, Mary Ann, & Johns, Jerry L. (1999). Reading and learning strategies
for middle and high school students. Dubuque, IA: Kendall/Hunt.
Vacca, R.D., Vacca J. (1995). Content area reading. (5th. Ed.). Glenview, IL: Scott, Fore
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Name:________________________________ Date: ______________________ Period:_____________

French Revolution Word Sort
Pre- Revolutionary
Actions:

Causes:

Second Estate

The Bastille

Ancient Regime

Third Estate

Women’s March

Tennis Court Oath

Jacobins

Constitutional
Monarchy

Famine

First Estate

National Assembly

American
Revolution

Class/Faction:

Tennis Court Oath

Declaration of the
Rights of Man
and Citizen
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Word Splash ................................................................................................................................. Jaryd Whitmore
What: A word splash is a collection of vocabulary terms and/or phrases that connect to the content of a
class reading. Students develop connections between the terms both before and after reading.
How: One way to integrate a word splash is to pretend to fall or trip while holding an open container with
the vocabulary terms printed onto cut-outs in the container, and letting it all fall out. After this point,
students should have their attention focused on this new and unfamiliar group of words and should be
hooked. Students should then be prompted to develop connections between the terms before going
through the reading, to instill in them a sense of curiosity about the words. Students can at first simply
draw lines between the words, order them in a list, and then start to write sentences using each word
before using their self-developed definitions to create a paragraph or two using the words. The reading
should begin shortly after this process begins so as not to lead the students to develop incorrect mental
connections between the terms that will interfere with the real connections they should uncover in the
course of their reading. Students return to the word splash after they complete the related reading and
modify their connections based on the information gathered from within the text.
*Variation: Students could also simply be given handouts with words scattered across the page with
different angles, fonts, and sizes.
Why: Word splashes help students to visualize and summarize the important parts of a text before they
even know what exactly those parts really are. By providing the students with a list of vocabulary terms
important to the reading without any definitions, the teacher is challenging the students to use what they
know about language (including anything they know about root words, prefixes, or suffixes) to make
predictions about what significance each term holds to the subject matter. After building these fragile
connections, which are often inaccurate, moving to the reading provides the student with the definitions
and context that they need to create accurate connections between the terms, so that revisiting the word
splash post-reading is an opportunity for them to take what they have learned from the text and apply it to
their connections. The use of the word splash before reading helps prime students for the content they will
encounter in the text, whereas returning to the terms after reading will solidify their awareness and
understanding of the real connections between the terms.
When: Word splashes should be utilized before and after reading. Before reading, they allow students to
develop a basic awareness of the terms with which they will be familiarizing themselves further in the
reading, and after reading the word splash acts as a familiar puzzle of sorts made entirely of the students’
own previous notions about the terms. The students will have benefited during reading from their
exposure to the words themselves beforehand, and will benefit after the reading from their gain in
knowledge of the definitions of the terms, as well as their context and the real connections between them.
Sources: Wormeli, Rick. Summarization in Any Subject: 50 Techniques to Improve Student Learning.
ASCD, 2004.
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Name: _____________________________ Date: _____________________ Period: _______________

Word Splash
Directions: First look through the group of terms below. Write down any connections you think there
may be between certain terms: This can be done with words or simple lines pointing from one word to the
next, it is your choice! Second, write one sentence for each term, guessing its meaning to the best of your
ability if necessary. Third, combine the sentences you create into a cohesive paragraph. After that, we will
complete our reading in class. Your final step is to come back to this page after reading and rewrite your
paragraph so that it actually makes sense! Good luck!
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Word Splash ......................................................................................................................................... Andrew Vogel
Outside Sources: Wormeli, Rick. "Word Splash." Summarization in Any Subject. Alexandria: ASCD,
2005. 188-190. Print.

What: Word splash is a literacy strategy to help students understand new vocabulary.
This is extremely important to teach because it shows students how all the words in a
given topic can relate to each other and come together to represent a topic. This also
influences students understanding of material because they have a visual representation of
how all of the words fit together to form a concept.
How: Teachers can use this strategy by picking a topic that an upcoming lesson is going to
be about and developing a list of key terms. The students use these terms and put them in
logical order. The form the list takes does not matter in this strategy. As students
arrange the words, they will use their prior-knowledge to gain a sense of how these words
are related. If the students don’t achieve the correct answer the first time, you can go
back to this at the end of the lesson, and have students reorder the words, after learning
the material.
Why: This is an important strategy to teacher because it helps students activate their
prior-knowledge on a topic and gets them think about how these terms are related. This
helps students, also, to develop an in-depth understanding of a concept because they are
visualizing the words in a logical way, rather than reading them from the textbook. This
also is great to get students out of the text book and seeing the words in a different
context. As we have mentioned, textbooks are not seen as very friendly to students. Using
this strategy can provide a different means to deliver the same ideas.
When: Word splash can be done before, during, and after reading depending on the
teacher’s goals.
Before: Doing this before reading or introducing material, can get students priorknowledge activated. This is also a perfect time to informally assess students
understanding of the upcoming material.
During: This strategy can be done during instruction and reading, by going back to
the list of words and helping students see where these words fit into the main topic. This
also provides time for the students to ponder how these words connect to each other.
After: After reading students can go back to their original chart and make
corrections to put the words in an order that makes the logical sense. Here students are
using what they learned to make changes to their previous understanding.
Variations:
Have students work in groups. After the groups have developed their logical list
have them compare it to others in the class and see how they compare. This would be a
great way for students to see how others view the same words differently.
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Name:_________________________

Period:________

Date: _______________

Word Splash
Take the words that are on this sheet of paper and arrange them in a logical order in
the box below to describe the process of photosynthesis.

Photosynthesis
Oxygen, O2

Light, λ

Carbon dioxide, CO2
ATP

Electron Transport Chain, ETC
Light Independent Reactions
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NADH

Word Wall, Linear Array, and Different Types of Vocab

.................................................................................................................................................................................... Jaryd Whitmore

What:
o Word walls are visual displays of the important vocabulary that students will be/have been
introduced to throughout the unit/course to serve as a reference for the students.
o Linear arrays are visual representations of words that students develop themselves that
connect different vocabulary terms.
o Different types of vocabulary include subject-specific terms, transitions, metacognitive
words, high-frequency/utilitarian words, and words with multiple meanings.
How:
o Word walls can be in designated areas of the board at the front of the room and added to as
new vocabulary is discovered over time.
 Variation: Word walls could be used for individual lessons or for entire units, depending
on the amount of vocabulary the teacher wants to keep relevant.
o Linear arrays can be drawn on the board and contributed to as a whole class, or passed out on
individual worksheets.
o Different types of vocabulary should be identified by the teacher for the students to
understand. For example, the word “trenches” would likely be a high-frequency or utilitarian
word for a reading about WWI.
 Variation: Different types of vocab can be outlined in conjunction with word walls to add
a visual representation of the categorical thinking encouraged by recognizing the different
types.
Why: Word walls and linear arrays serve as visual representations of important student vocabulary. Word
walls are easily observable and useful for student reference throughout class time. Linear arrays provide
students with a means to build their vocabulary in meaningful ways that connect terms together in ways
students understand. Linear arrays are great for reviewing vocabulary already covered in readings or for
developing potential vocabulary related to terms students will encounter in future readings. Understanding
different types of vocabulary helps students to contextualize the words they learn. Knowing the difference
between the word “front” in the context of war and “front” in the context of direction is important for
student comprehension.
When: Word walls can be used during reading, especially if the reading is being done via collective readaloud so that vocabulary terms can be added to the word wall as they are found. Word walls are always
used after reading, though, so that students can look at the collection of important vocabulary they have
learned. Linear arrays could be used before reading to prime students for certain types of vocabulary
terms, but it is likely best used during reading so that students can write down their connecting terms as
they discover them in the reading. Different types of vocab can be identified after reading so that students
have terms from the reading to refer back to as they learn the differences between them or before reading
to help them contextualize the terms they are likely to encounter.
Sources:
o Kelly, Martin. "5 Key Causes of World War I." ThoughtCo, Jul. 10, 2017,
thoughtco.com/causes-that-led-to-world-war-i-105515.
o Reading Reminders by Jim Burke (Boynton/Cook, a subsidiary of Reed Elsevier Inc., 2000.)
Page 268, A-1.
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Name: ________________________________ Date: __________________ Period: ________________

LINEAR ARRAY
DIRECTIONS: While reading, fill in the hexagons in each row with words that you associate with one
or both of the words in the boxes. Fill in the leftmost hexagon with something you associate more with
the box on the left, the middle hexagon with a word or term you associate with both the left and the right
box, and the rightmost hexagon with a word or term you associate most closely with the word in the right
box. Consider the significance of the words in relation to World War I.
Example: “Neutral - stance, position, relationship - Hostile”
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Learning Verbs
access
accommodate
accomplish
achieve
acquire
activate
adapt
address
adjust their position
administer
advocate
affect
ameliorate
analyze
annotate
answer
anticipate
apply
appreciate
approach
argue
arouse curiosity
arrange
articulate
assess
assist
bolster
brainstorm
build
building an experience
calculate
categorize
challenge
change
check
choose
chunk
cite
clarify
collaborate
collect
combine
communicate
compare
complete
compose
comprehend
comprise
concentrate

conclude
confer
confirm
connect
consider
consolidate
construct
contemplate
contrast
contribute
converge
converse
create
critique
cue
culminate
debate
decide
deepen
define
deliberate
demonstrate
describe
design
determine
develop
devise
dictate
differentiate
digest
direct
discover
discuss
display
distinguish
divide
draw
elaborate
empathize
emphasize
employ
encounter
encourage
energize
engage
enhance
enlarge
enrich
entice

establish
estimate
evaluate
examine
expand
explain
explore
express
extend
extrapolate
facilitate
familiarize
feature
find
focus
forge
format
formulate
foster
further
gather
generate
generate questions
grow
guess
guide
hear
highlight
identify
illustrate
imagine
imitate
implement
improve
incorporate
increase
increase comprehension
increase retention
individualize
infer
inform
innovate
inquire
inspire
instruct
integrate
interact
interpret
interview
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introduce
inventory
invest
investigate
invite
involve
justify
label
learn
legitimize
listen
make connections
manipulate
map
mark
maximize
measure
minimize
mix things up
model
monitor
motivate
narrate
navigate
observe
obtain
organize
orient
outline
paraphrase
participate
perceive
perform
personalize
persuade
picture
pique
plan
point it out
ponder
practice
predict
prepare
present
preview
prime
prioritze
process
produce
promote
pronounce
provide
question
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react
read
read with a purpose
realize
recall
recast
recite
recognize
reconstruct
record
recount
refer
refine
reflect
reformulate
refute
reinforce
relate
rely
remember
remind
reorganize
repeat
report
represent
reread
resolve
respond
retain
retrace
return
reveal
review
revise
revisit
role-play
scaffold
scan
score
search
select
self-reflect
separate
sequence
share
sharpen
showcase
skim
solve
sort
speak
speculate
strategize

structure
struggle
study
substitute
suggest
summarize
supplement
support
survey
synthesize
take notes
teach
think
transform
transport
uncover
underline
understand
use
utilize
validate
vary
verbalize
view
visualize
wonder
work
write

EDUC-411/412 Semantic Feature Analysis for Literacy Strategies

118 | P a g e

EDUC-411/412 Semantic Feature Analysis for Literacy Strategies

